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About the project 
 

According to the Radicalisation Awareness Network, “fighting terrorism and violent 

extremism involves more than surveillance and security.... The most effective prevention 

strategies stop people from getting involved in violent extremism or acts of terrorism in the 

first place”. When we speak about extreme militant groups such as ISIS, their main target is 

thought to be young people between 16–24 years old; however, the radicalisation and 

indoctrination process may start at 11-12 years old. Security officials and analysts in the U.K. 

believe that, many times, far-right extremists are inspired from Islamist militant and terror 

groups such as ISIS and Al-Qaeda; and they form their nationalist ideology around those 

groups, while they use online platforms and social media to spread it. This suggests that the 

need to combat radicalisation lies in the grassroots of education and knowledge at an early 

age. It is crucial that disenfranchised and vulnerable young people, and “easy targets”, are 

supported and guided to identify and stop such process, and that they are offered the 

necessary tools to do so. 

 

Europe is faced with increased phenomena of violent radicalisation, extremism and 

nationalism. Despite efforts by the European Commission and many Horizon and Erasmus+ 

projects, there is still a need to provide tailored support to young people who are at risk of 

being groomed into violent radicalised acts and speech. At this critical point, RJ4All 

International Institute brought together a strategic partnership from five Erasmus+ countries, 

the UK, France, Cyprus, Belgium, and Greece. RADEX exchanges its results at national and 

European levels, helping in this way to achieve the objectives of Erasmus+, the 2015 ‘Paris 

Declaration’, the EU strategy for combating radicalisation, and the Erasmus+ Inclusion and 

Diversity Strategy.  

 

RADEX aims to make an impact on countering, preventing and diverting violent radicalisation, 

as it will equip young people, youth workers, social workers, youth organisations with the 

necessary knowledge for a positive approach in order to prevent violent radicalization of 

young people. 

 

Project’s overall goals: 

● Prevent and divert violent radicalisation and extremism of young people 

● Provide the target groups the tools and knowledge to detect the 

radicalisation process, online and offline 
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● Provide knowledge to identify radicalised and extremist behaviour and 

different violent radicalisation processes 

● Provide for educational resources on violent radicalisation and extremism 

as well as a digital alert for disenfranchised youth that will serve as a tool 

to detect violent radicalisation processes 

● Raise awareness among local, national and EU actors on youth 

radicalisation processes and patterns 

● Enhance young people’s critical thinking 

● Improve vigilance and alertness of young people, online and offline, and teach youth 

workers, social workers, youth organisations, etc.  

● Enhance young people’s pro-activeness in online social communication 

and behaviour 

● Raise awareness of the target group on critical matters such as online 

safety 

● Participants and the target groups will become multipliers of the project’s 

tool and results. 
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Organisational partners & authors 
 

 Restorative Justice for ALL (RJ4ALL) 
 

 
https://www.rj4all.info/  

Restorative Justice for All (RJ4All) is an international institute with a mission to advance 

community cohesion and human rights locally, nationally and internationally. RJ4All 

redistributes power in a more equal way by delivering social justice projects, educational 

programmes and high-quality volunteering opportunities to the most marginalised groups of 

society. RJ4All does this by using the power of education, sports and arts as well as the 

practices (mediation, conferencing, circles, dialogue, workshops) and values of restorative 

justice including power sharing, fairness, equality, dignity and respect. RJ4All is the leading 

Europe-wide restorative justice network with members from over 40 countries. RJ4All have 

carried out a number of projects for the EU, UK founders and international organisations. This 

includes independent evaluation of rehabilitation and restorative justice programmes, 

awareness raising and training projects, work on radicalization as well as research 

consultancies and expert advice to governments and international organizations. RJ4All also 

runs an independent, publishing arm. RJ4All Publications is an impactful publisher specialising 

in social sciences and the publication of cutting-edge research. 

 

CLUB FOR UNESCO FOR EDUCATION, SCIENCE & CULTURE  

 
 

https://facebook.com/UNESCOGR/ 

Club for UNESCO for Education, Science & Culture is a non-governmental organization 

founded in 2004. It is a member of the Greek Federation of groups, associations, and centers 

of UNESCO. It is also a member of the European and World Federation UNESCO. It works to 

create the conditions for dialogue among civilizations, cultures, and peoples, based upon 

respect for commonly shared values. The aim of the organization is to support young people, 

https://www.rj4all.info/
https://facebook.com/UNESCOGR/
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vulnerable groups, combat poverty, support human rights, encourage the identification, 

protection, and preservation of cultural and natural heritage, provide educational & 

vocational programs and carry out public awareness activities. Club for Unesco organizes 

seminars, vocational training programs and supports vulnerable groups. 

INCLUSIVE EUROPE VZW  

 
 

Inclusive Europe  is  an  independent,  non-profit  organization  founded  in  Brussels  with  the  

aim  of developing  capacity  and  tools  that  help  EU  citizens  and  migrants  better  integrate  

into  new communities. The organization realizes projects that promote social, economic and 

cultural inclusion in European countries as well as assisting receiving communities to 

recognize the positive contributions EU citizens and migrants can make. 

 

SYNTHESIS CENTER FOR RESEARCH AND EDUCATION LIMITED  

 
https://www.synthesis-center.org/ 

SYNTHESIS Center for Research and Education Ltd is a pioneering organisation which initiates 

and implements projects of positive social impact, with a focus on social inclusion in the fields 

of youth empowerment, entrepreneurship, migrant integration, radicalization, and 

sustainable development. SYNTHESIS is one of the leading institutions in the country in the 

fields of social entrepreneurship and social innovation. It founded and manages HUB NICOSIA, 

an educational centre with a focus on youth and culture. Its’ main beneficiaries are youth 

(including NEET), youth workers, adults, elderly, migrants, refugees and asylum seekers, 

women, and people with fewer opportunities. 

 

SYNTHESIS runs exclusive Units on Youth and adult learning, Migrant Integration, Social 

Entrepreneurship Support, School Education, Research and Policy, Radicalisation, and VET and 

enterprise. Working closely with stakeholders across the country and Europe, SYNTHESIS 

brings innovation and creativity ,through digital, online, and mobile tools as well as face to 

face approach. As an accredited VET educational institution and adult education provider, 

SYNTHESIS delivers trainings and develops educational materials relevant to social inclusion, 

entrepreneurship, global education, including activities to reach the Sustainable Development 

Goals (eg., equal rights, peace and conflict resolution, responsible consumption and 

production, sustainable cities and communities etc). 

 

https://www.synthesis-center.org/
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ASSOCIATION DES AGENCES DE LA DEMOCRATIE LOCALE  

 
www.alda-europe.eu 

ALDA is a non-governmental organisation dedicated to the promotion of good local 

governance, namely through the empowerment of civil society and the promotion of active 

citizenship. It works across Europe (28 EU member states), in the Balkans and in recent years, 

in the South Caucasus and North Africa. In the framework of promoting good governance and 

citizens participation at local level, ALDA focuses on various themes, such as European 

integration, civic initiatives, youth involvement, human rights, immigration, equal 

opportunities, sustainable economic development and volunteering. ALDA is a membership 

based organization gathering more than 300 members (including Local Authorities, CSOs, 

youth associations, Universities) from more than 30 countries. ALDA is funded through 

membership fees and project funding from the European Commission (Europe for Citizens and 

Erasmus+ among the others), the Council of Europe and other public and private donors. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

http://www.alda-europe.eu/
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Introduction 
     This Training Handbook has been developed by the consortium of the Erasmus+ project 

“Mobilising Against Extremism through Countering and Diverting Radicalisation of Young 

People” (RADEX). It is addressed to educators/youth leaders, organisations and players 

around the phenomenon of violent radicalization of young people. It introduces violent 

radicalization along with its forms, the concept of restorative justice and how to effectively 

prevent and intervene violent radicalization by adopting positive approaches. It aims to 

provide professionals with tools in order to support young people from extremism. 

 

The Handbook is structured around 5 modules. Each Module is composed of 4-5 Units. A 

module involves 2-3 hours of learning. The programme is accredited with Continuing 

Professional Development (CPD) status by the RJ4All International Institute. It is 

supplemented by the CPD certified ecourse. This has been translated into Greek, German, 

French and Flemish/Dutch. 

 

The 5 educational training content modules are developed by: 1st Module- RJ4ALL, 2nd 

Module-Unesco, 3rd Module- Inclusive, 4th Module-ALDA and 5th Module-Synthesis . 

 

 

Learning principles 
 

● Use of inquiry-based and problem-based learning approaches. 
● Accommodate multiple learning styles (work and project-based learning, collaborative 

learning).  
● Contextualize learning to meet the needs of youth in different contexts. 

● Provide authentic learning opportunities. 
● Present the content in modular small chunks that will be able to provide just in time 

learning.  
● Preparation of learning activities to be carried out either synchronously or 

asynchronously.  
● Provision of best practices. 
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Modules Overview 
 

Total of 5 Modules  

Module 1:  A positive prevention approach: The strengthening of the resilience of young 

people and a positive identity formation (Responsible partner: RJ4ALL) 

 

In this module, a positive approach is presented which increases resilience and enhances a 

positive identity formation, a way to prevent the violent radicalization of young people.  

Through this positive approach, it is aimed to be achieved the prevention of radicalization and 

the best outcome for young people’s future.  

The module has three parts: 

1. How to build and empower youth resilience 

2. Regarding positive identity formation 

3. Positive approaches adopted in similar projects 

The module starts with an introduction to the meaning of resilience and digital resilience as 

well as about the positive identity formation of youth. As positive approaches will be recurring 

throughout the course, it was deemed important to provide readers with some basic 

information about how to approach young people in a positive context.  

Subsequently, the module gets to the heart of the matter and explores youth resilience-

strengthening programmes and other youth programmes with education, family and 

community involvement to play an important role for the success. Last, the importance of 

Good Lives Model is emphasized along with many programmes focused on prevent and divert 

violent radicalization by adopting positive approaches.  

 

Module 2:  Critical Thinking and online content Filtering to prevent radicalisation 

(Responsible partner: Unesco) 

 

Module 2 is called Critical Thinking and presents the overarching theme of critical thinking in 

various online activities. It is important in today’s digital society for all citizens to browse, 

search and conduct online activities with safety and with knowledge. As violent and extremist 

radicalisation content is spreading online, the recruitment efforts by respective groups are 

becoming increasingly complex, thus, applying critical thinking as an Internet user is one of 

your main safety options.  

The module discusses and presents various ways you can protect yourself. It is comprised of 

four different sub-units namely:  

1) importance of online, safe browsing and information searching,  
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2) Critically evaluating information and identifying fake news,  

3)  Critically identifying radical and extremism content and  

4) Protecting and managing your digital identity. Each sub-unit contains activities, self-

reflection questions as well as assessment quizzes to test your knowledge and module 

content. 

 

Module 3:  Strengthening Youth Resilience through Creative Thinking (Responsible partner: 

ALDA) 

This module focuses on enhancing the creative thinking skills of the young population to 

strengthen their problem identification and solving skills, open-mindedness, self-

improvement, analytical thinking and help them become conscious of stereotypes and surface 

their negative assumptions.  

It consists of three units: In the first unit, specific creative thinking skills such as analytical 

mind, open-mindedness, problem-solving, divergent thinking, and communication are 

introduced; their benefits to helping youth strengthen their resilience against violent 

radicalisation are explained; and the barriers to creative skills are explored.  

In the second unit, the importance of building empathy for others and how it plays an integral 

role in conflict management in social settings are explained. In the second part of the second 

unit, participants are encouraged to detect and challenge their negative stereotypes and 

biases. The overall objectives of this unit are to learn and practice empathy towards out-

groups, learn how false stereotypes may be applied to individuals, and promote respect and 

appreciation of differences.  

The last unit focuses on how to boost self-efficacy, a key ingredient for the problem-solving 

skill, among young populations, and improve their creative ability to conceive and 

communicate their ideas and feelings. The objective of this unit is to promote young 

individuals’ can-do cognition, improve their communicative skills and stimulate their prosocial 

attitudes. 

Module 4: Positive political participation (Responsible partner: ALDA) 

The first unit, which is entitled "How to shape my political opinion", aims to learn, understand 

and practice discussion, exchange and advocacy. There are no instructions on how to form an 

opinion, but this module presents some tools and keys to consolidate the ideas that are 

important to you in order to stimulate your thinking. In unit 2, with title "How to discuss my 

political opinion” the focus is to provide practical methods to ensure that everyone expresses 

themselves peacefully and constructively on a particular topic, with the aim of organising a 

conversation and explaining what it takes to express an opinion appropriately, in other words, 

to be able to debate freely and constructively. 
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In the last unit of the module, entitled "How to bring my ideas out in the world", should close 

the module by synthesising all the skills learned so far, so this unit's main objective is to raise 

awareness of civic engagement, to provide the keys and methods for expressing oneself 

politically, to learn how to argue and reflect on one's opinions (in particular through learning 

workshops or simulations), the ultimate aim of this module being to organise and lead a 

discussion, while facilitating collaboration. 

 
Module 5:  Understanding radicalisation: from theory to practice - Practical illustration 

 (Responsible partner: Synthesis) 

This module will examine radicalisation from a practical point of view. It will examine and 

analyse case-studies and explore existing initiatives in the partner countries as an approach 

to manage radicalisation, and provide examples of effective practices to combat youth 

radicalisation. It will be built on an evidence-based approach in knowledge building and 

transfer; thus, it will serve as a practical illustration to transfer knowledge and empower youth 

workers, trainers, and educators to support young people against radicalisation.  

 Unit 1 examines different types of radicalisation and extremism and explores early prevention 

mechanisms and the role of youth workers in deterrence. Unit 2 provides practical examples 

and real case-studies of radicalisation, and offers insight into the profile and possible 

psychological motives and mechanisms that radicalize a young person to commit violence. 

Unit 3 provides for existing initiatives of projects against radicalisation in the partners' 

countries, including best practices and CVE programmes at EU and national/local levels, 

aiming to examine how these programmes and projects can support different actors to 

combat radicalisation. 
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Training modules 
 

E-module 1 (RJ4ALL): A positive prevention approach: The strengthening of the 
resilience of young people and a positive identity formation 

 
 

MODULE I  CONTENTS  

Title:  A positive prevention approach: The strengthening of the resilience of young 
people and a positive identity formation  

Target group: This module is for professionals, youth workers, social workers, front-line 
practitioners, trainers and educators working with young people at risk. While 
some parts of this module focus on specific guidance for professionals, there 
are some parts which parents may also find useful.  

Learning 
Objectives: 

In this module, a positive approach is presented which increases resilience and 
enhances a positive identity formation, a way to prevent the violent 
radicalization of young people.  Through this positive approach, it is aimed to 
be achieved the prevention of radicalization and the best outcome for young 
people’s future.  
The module has three parts: 

1. How to build and empower youth resilience 

2. Regarding positive identity formation 

3. Positive approaches adopted in similar projects 

 
 

 

Overall 
duration:  

 1,5 h 

  

Unit 
1  

Title: 
Youth 
Resilien
ce  

 

  Topic title 1.1: Introduction and Definition  
 
Over the last years, numerous actions regarding prevention of violent 
radicalization and extremism have been conducted. Most of these CVE 
programmes aim to minimize risk factors in certain environments; however, 
when it comes to young people alternative approaches are necessary. The 
academia as well as officials very often frame youth as people at risk or 
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vulnerable groups towards to be more receptive to extremist ideologies or to 
join extremist groups (even without actually embedding the ideology). 
However, these approaches not only miss to recognize the opportunity that 
youth provides by being a part of the solution, but sometimes they seem to 
enforce social divide or stigmatization by targeting certain identities or 
religious groups. Young people can be a key in policies of prevention of 
radicalisation not only by giving us the perspectives or the perceptions of 
numerous counter-radicalisation or prevention measures but also by actually 
embedding and enhancing the protective values against extremist ideologies 
and empowerment of youth resilience. 
 
 
A broad definition regarding resilience defining it as “the process of, capacity 
for, or outcome of successful adaptation despite challenging or threatening 
circumstances”. Many people and youth manage to maintain positive 
adaptation regardless of the difficult situations or harsh environments might 
face, as well as differences in quality, and quantity of adversities. Resilient 
people develop the ability to resist stress and be less vulnerable despite 
experiences of significant adversity. Furthermore, according to Berson, 
resilience for a person could also be named the shift from the identification of 
the risk factors to the identification of strengths.  
The term resilience for the purpose of this e-course and in the context of 
positive prevention approach is being defined as the capability of people to 
resist and keep a strong protective shield towards proponents of violent 
extremism. Enhancing youth resilience in formal or informal settings can be 
achieved through empowering young people's skills and competencies 
(Gavrielides & Santiago, 2018).  
In general, prevention of youth violent radicalization entails activities that 
increase the protective factors and articulate the values and practices of 
restorative justice. This is very important, considering that the phenomenon 
of violent radicalization and extremism is threatening universal values, human 
rights and democracy. A young person’s resilience is influenced by many 
different areas which include personal, emotional and cognitive development. 
Resilience is about gaining a complex set of skills to be able to interact and 
cope with complicated situations and other people in society, including 
emotions management and taking responsibilities in long term. 
 
Resilience could be defined in terms of an individual’s capacity to adapt to 
challenging circumstances, the process the individual goes through by 
returning to normal functionality following a severe incident and last the 
positive outcome following the stressful situations. A process of fostering 
resilience and thus individuals’ capacity includes processes of personal 
empowerment, flexibility and strategies to cope with developmental changes 
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and life stresses. Additionally, cultivating resilience can also help for a positive 
social and psychological development. 
 
  
 

  Topic title 1.2: Protective factors for Resilience 

There are numerous factors that have a protective role in people’s resilience. 
These factors are categorised as internal and external and come to explain how 
people with different backgrounds and personalities manage to adapt and 
cope with facing risks differently but effectively. However, the list is not 
exhaustive. 
Internal factors: 
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Regarding the external factors, it is important to strengthen an individual’s 
ability to recognize and utilize any support system in his or her surroundings.  
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External factors: 
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A positive identity formation can be sufficiently developed in relation to the 
skill of resilience. Resilience is essential for young people to be able to face and 
cope with various difficulties and challenges in life. Through resilience skill a 
person is capable of encountering a challenge by adopting a flexible and 
adaptable position which helps to think and work on what should be the best 
approach to adopt and try to get a positive outcome. Based on Attachment 
theory regarding individuals’ relationships with family and community, we can 
build secure relationships and a sense of belonging that builds resilience 
against needing to self and co-regulate with the addictive process of 
radicalization and extremist behaviours and groups (Sheppard-Luangkhot, T, 
2020). 
 
A video explaining what a resilient person looks like, in which context and 
strategies son how young people can build their resilience 
https://www.youtube.com/watch?v=Lm6wcjWqgfI&ab_channel=Restorative
JusticeforAllInternationalInstitute 
 

https://www.youtube.com/watch?v=Lm6wcjWqgfI&ab_channel=RestorativeJusticeforAllInternationalInstitute
https://www.youtube.com/watch?v=Lm6wcjWqgfI&ab_channel=RestorativeJusticeforAllInternationalInstitute
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  Topic 1.3: How to foster resilience in youth resilience-strengthening 
programme:  

An effective approach to empower resilience in young people could be 
implemented in a form of structured family and community-oriented support. 
How to create an effective approach to a youth resilience-strengthening 
programme? 
🡺 It is important to focus on a strengths-based approach that should be :  
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  Topic 1.4 : Focus on vulnerable youth-youth programmes:  

Positive approaches to strengthen youth resilience focus on all youth but also 
on the most vulnerable.  
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Resilience programmes that focus on vulnerable youth need to  

● Understand the diversity of the young men and women in order to be 
inclusive and accessible  

● Be mindful of the cultural dimension to successfully reached and 
support all youth groups. 

HOW? 
⇒ Carry out a careful assessment at the start of each initiative  
⇒ Detailed information on population groups  
⇒ Continuous monitoring and evaluation  

As a result, 🡺 Help ensures that targeting strategies and programme design 
are relevant, appropriate and adaptive. 
 
 
 

  Topic 1.5 : Parents and care-givers involvement  

Parents and care-givers involvement in initiatives and programmes like these 
is important. Parent and caregiver engagement and support in youth 
programmes help  

 
A young individual that lives in an environment that provides a combination of 
opportunities, education, and chances to be heard and participate in social and 
political fields can structure a good resilient shield for future challenges  (Save 
the Children, The Youth Resilience Programme Psychosocial support in and out 
of school, Theory and Programmatic Guide).  
How can parents and caregivers be engaged in youth programmes in order to 
positively impact young people’s development and resilience?  
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Examples include:  
1. Informing parents and caregivers about the benefits of the 

programme to their children and to the family in general.  

2. Seeking parents’ and caregivers’ consent and active engagement in 

the programme.  

3. Integrating the youth programme into other interventions, such as 

positive parenting  

training, psychosocial support activities and livelihoods support.  
4. Organise discussion groups with parents and care-givers 

5. Youth workshops and parent and caregivers' meetings give everyone 

an opportunity to identify and work on the challenges that they face.  

  Topic 1.6 : Community involvement  

Community plays an important role for every programme to be effective and 
reach its goals. 

 
However, a balance should be kept on the decision-making dynamic within a 
community, particularly in relation to youth. This is important in deciding the 
level and mechanisms for community engagement.  
 
Community can be involved with various ways: 

● Conduct regular coordination meetings with community leaders and 

other informal and formal youth organisations.  

● Arrange visits to educational facilities.  

● Invite youth groups to participate in some of the workshops or 

meetings.  
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● Collaborate around child protection concerns in the community, such 

as school drop- out, for instance, with parents and teacher 

associations.  
 

Participants of the aforementioned ways may also feel empowered to join 
other community activities that strengthen social cohesion and risk 
reduction, such as summer camps, youth clubs, street theater, football 
games, tree planting, awareness-raising events and peer-peer mentoring. 
 

 

A video about supporting youth resilience (2,5minutes): 
https://www.youtube.com/watch?v=od5a20mXDw4  
Extra sources:  

● Additional video about Resilience, The Emotional Capital in Young 

People: 

https://www.youtube.com/watch?v=XfG8c0x5dTo   
Insight into youth resilience, showing how by defining and then measuring 
the 10 social emotional skills, it is possible to empower young people to build 
and maintain as individual and collective emotional capital. 

● Additional video about how to build resilient children 

https://www.youtube.com/watch?v=G_3cvSZiFVs   

Learn
ing 
Activi
ty #1 
for 
unit 1 

 ⮚ True or False  

Question 1  

https://www.youtube.com/watch?v=od5a20mXDw4
https://www.youtube.com/watch?v=XfG8c0x5dTo
https://www.youtube.com/watch?v=G_3cvSZiFVs
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Correct answer : True  
 
Question 2  
 

 
Correct Answer : False (active youth participation need to be allowed and 
encouraged ) 
 
Question 3 

 
 
Correct Answer : False  
 

⮚ Multiple choices  
 
Question 4 
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Answer: All of the above  

 
 
Question 5 

 
Answer : All of the above  
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Unit 
2 

Title: 
Digital 
Resilien
ce  
 

What is digital resilience?  

It is a “dynamic personality asset that grows from digital activation i.e. through 
engaging with appropriate opportunities and challenges online, rather than 
through avoidance and safety behaviours” ( UK council for internet safety) 

 

 

 

 

 
 

 
Source: UK Council for Internet Safety, Digital Resilience Framework, A framework and tool 
for organisations, communities and groups to help people build resilience in their digital life. 
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A video regarding digital resilience 
https://www.youtube.com/watch?v=OFxgJ0X6k8U&t=152s  

Learn
ing 
Activi
ty #2 
for 
unit 2 

 ⮚ True or False  

Question 1 

 
Correct answer : False  
 
Question 2 

 
Correct answer : True  
 
Question 3 

 
Correct answer : True  
 
 

   

Unit 
3 

Title: 
Positive 
Identity 
formati
on and 

In positive identity formation as well as in empowering the skill of resilience 
good role models are essential.  
What is the influence of a positive good role model on youth?  

https://www.youtube.com/watch?v=OFxgJ0X6k8U&t=152s


   
 
 
 

2020-2-UK01-KA205-0795 
 

26 

   

Good 
lives 
model  
 

 
A positive role model is a key for young people’s positive identity formation. 
A video introducing the concept of roles models to youth and children  
https://www.youtube.com/watch?v=qVRKP4PiXLM&ab_channel=Restorative
JusticeforAllInternationalInstitute 
A good role model has 6 traits of personality: 

 

 

https://www.youtube.com/watch?v=qVRKP4PiXLM&ab_channel=RestorativeJusticeforAllInternationalInstitute
https://www.youtube.com/watch?v=qVRKP4PiXLM&ab_channel=RestorativeJusticeforAllInternationalInstitute
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A video about the 6 traits: https://www.youtube.com/watch?v=G1oYLb7X5jc   
By adopting a set of good values youth can follow a pattern through its they 
can achieve goals, develop a sense of self-worth and in long-term to be a good 
role model themselves.  

https://www.youtube.com/watch?v=G1oYLb7X5jc
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“the most effective way to reduce risk is to give individuals the necessary 
conditions to lead better lives (‘good lives’) than to simply teach them how to 
minimise their chances of being incarcerated” (Ward & Stewart, 2003). 
How does the Good Lives Model play a role in positive identity formation ? 

 

 

 

  
Continuing even further our thought, the support and empowerment of skills, 
strengths and virtues of individuals, based on a positive approach and the 
Good Lives Model, are under the umbrella of Positive Psychology.  

● Aims to empower the positive things in individuals' lives and increase 

their well-being.  

● Results :  

🡺 Young people that realize their strengths are also confident, 
optimistic, less stressed, have the ability to build good relationships 
and feel happier.  
🡺 help raise a protective shield for young people facing crisis of identity 
and a lack of purpose and belonging.  
🡺 minimise the vulnerabilities to the forces of violent radicalisation 
🡺 tear down the perceived “benefits” that extremist groups offer as a 
sense of belonging and opportunity, identity and individual power, of 
security and status. 
 

Last, regarding the adoption of a positive approach to prevent youth 
radicalization, professor Christopher Cramer who specializes in violence, 
conflict and development shared in a private communication that a positive 
approach would be beneficial, particularly through encouraging imagination 
and a safe space for independent thought. Very often there are issues in an 
individual's psychology or its family that outweighs exposure to these positive 
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messages. That’s why Cramer underlines that larger structural things matter. 
For instance, the interesting large-scale Moroccan government spending on 
social housing as an anti-radicalization policy would be more effective to a 
significant extent when combined with rising job opportunities. In other 
words, there is no single approach that works alone, but as a part of a set of 
initiatives positive intervention approach would be constructive.  
(Gavrielides, T. and Worth, P (2014). “Another push for restorative justice: 
Positive psychology & offender rehabilitation” in Crime: International 
Perspectives, Socioeconomic Factors and Psychological Implications, New 
York: Nova Science Publishers) 
https://docs.wixstatic.com/ugd/076b96_95415219d71a4e50be0ecb073eb50
932.pdf   
 

Learn
ing 
Activi
ty #3 
for  
unit 3 

 

 

 

 

 

⮚ Multiple choice  
Question 1 

 
Answer : All of the above  
 

⮚ True or False  
 
Question 2 

 
Correct answer: True  
 
Question 3 

https://docs.wixstatic.com/ugd/076b96_95415219d71a4e50be0ecb073eb50932.pdf
https://docs.wixstatic.com/ugd/076b96_95415219d71a4e50be0ecb073eb50932.pdf
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Correct answer : False (internal and external capacities such as opportunities, 
resources and support) 
 
Question 4 

 
Correct answer : True  
 
 
 
 

Unit 
4 

Title: 
Best 
practiv
es an 
dpositiv
e 
approa
ches 
adopte
d in 
other 
projects  
 
 

Topic 4.1: Youth Empowerment and Innovation Project (YEIP) 
An Erasmus+ recognising the urgent need to tackle youth radicalisation, 
funded the Youth Empowerment and Innovation Project (YEIP)( www.yeip.org 
), a 3-year youth-led initiative that aimed to construct and test innovative 
policy EU-wide intervention models founded on the principles of positive 
psychology, restorative justice and the Good Lives Model. YEIP was created in 
response to a current social need to have more effective youth policies that 
can enhance young people’s social inclusion and minimize the risk of 
radicalization with greater ‘buy in’ from youth themselves. YEIP aimed to 
design a positive policy prevention framework for tackling and preventing 
marginalisation and violent radicalisation among young people in Europe, and 
it is being implemented through the construction and the field validation of 
tools in different environments (schools, universities, prisons, online). In 
particular, this research project investigated measures that can minimize 
young people’s risk of radicalization and challenged existing deficit-based 
models of youth by focusing on their strengths and talents. The success of this 
project demonstrated to European citizens the leadership and determination 

http://www.yeip.org/
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of EC Institutions in rooting out the reasons that lead to young peoples’ 
marginalisation and radicalisation, firming up in this way trust and 
confidence”.  
In more detail, the project used the Risk Need Responsivity (RNR) model for 
prevention in a different way. In particular, RNR’s focus is on reducing risk, 
however, some argue that concentrating on criminogenic needs to reduce risk 
factors is not a sufficient condition when it comes to young people. Integration 
and relatedness for young people are crucial in encouraging desistance from 
violence and radicalisation (McAdams 1994; 2006). In YEIP context, instead of 
“managing” young people as “risks”, YEIP’s policy measure focused on 
promoting the talents and strengths of vulnerable young people and through 
this approach helps develop positive identities. ( December 2020 Special issue 
3 : Violent Youth Radicalisation 
https://www.theogavrielides.com/product-page/theo-gavrielides-violent-
youth-radicalisation-in-europe-the-youth-led-model )  
Video presenting the YEIP Project :  
https://www.youtube.com/watch?v=PUiUfxp925g 

  Topic 4.2: European Learning Environment Formats for Citizenship and 
Democracy  
Another Erasmus+ Project that seeks to prevent violent and political 
radicalisation by promoting the participatory learning approaches, 
intercultural understanding and active citizenship in and outside schools is the 
European Learning Environment Formats for Citizenship and Democracy 
(https://elefproject.wordpress.com/ueber/ ). Three different formats are being 
implemented in Germany, Denmark, Hungary, Poland and Spain: (1) Street 
Education: reaches out to young people from disadvantaged areas and 
backgrounds and invites them into political dialogue; (2) Democracy Coaches: 
teachers and pupils work together to develop a module for participatory 
learning approaches and; (3) Democracy Camp-Innovative: experimental and 
multi-media supported learning activities, which will be organized by young.  

  Topic 4.3 : Dialogue about Radicalisation and Equality Project (DARE)  
Another example is the Dialogue about Radicalisation and Equality project 
(DARE) (https://www.dare-h2020.org ), which includes 13 countries. It aims to 
broaden understanding of radicalisation, demonstrate that it is not located in 
any one religion or community, and to explore the effects of radicalisation on 
society. It investigates young people’s encounters with messages and agents 
of radicalisation, how they receive and respond to those calls, and how they 
make choices about the paths they take. It looks at young people “neither as 
victims nor perpetrators of radicalisation, but as engaged, reflexive, often 
passionate social actors who seek information they can trust, as they navigate 
a world in which calls to radicalisation are numerous”.  

https://www.theogavrielides.com/product-page/theo-gavrielides-violent-youth-radicalisation-in-europe-the-youth-led-model
https://www.theogavrielides.com/product-page/theo-gavrielides-violent-youth-radicalisation-in-europe-the-youth-led-model
https://www.youtube.com/watch?v=PUiUfxp925g
https://elefproject.wordpress.com/ueber/
https://www.dare-h2020.org/
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DARE project focuses particularly on people aged between 12 and 30 and 
approaches them not as victims or perpetrators but on the contrary as active 
individuals and social actors with potential.  
The objectives of the DARE project are: 

● To understand radicalisation trends in historical, spatial and political 

contexts including their interaction and potential for cumulative effect. 

● To identify new trends in receptivity to radicalisation especially in 

relation to youth and gender and extend the field to the study of non-

radicalisation trajectories. 

● To investigate the interaction of structure and agency in radicalisation 

through the intersection of societal (macro), group (meso) and 

individual (micro) factors in individual trajectories. 

● To enhance understanding of the role of inequality and perceived 

injustice in radicalisation. 

● To understand the relative significance of religion, ideology and extra-

ideological (affective) dimensions of radicalisation and how they are 

interwoven. 

● To develop new evaluation and intervention toolkits to counter 

radicalisation and maximise their impact through active collaboration 

with policy makers and civil society organisation stakeholders. 

 

  Topic 4.4 : The iNEAR programme  
The iNEAR programme is a positive psychology intervention designed to bring 
change in the context of school education. iNEAR’s philosophy and intended 
outcomes were an ideal fit to the school’s positive and socially responsible 
education ethos and culture (Tunariu Aneta et al.,2017). The iNEAR had the 
structure of seven lessons and its style of delivery complemented the 
pedagogical approach local to the school. The courses were delivered as an 
integrated part of the PSHE (Personal, Social, Health, and Economic) National 
Curriculum activities scheduled for the academic year. The iNEAR programme 
facilitates the formation of positive identities, character strengths, and 
resilience through the enhancement of skills for growth and flourishing. It 
conveys the discipline of positive psychology’s commitment to recognizing and 
promoting situations and things in life that contribute to the flourishing of 
people. Groups (Tunariu Aneta et al.,2017).  
 

  Topic 4.5 : Youth REsilience Programme by Save the children  
(https://resourcecentre.savethechildren.net/pdf/theory_and_programmatic
_guide_web.pdf/ ) 
The Youth Resilience Programme by Save the Children, and other 
organisation contributing, is framed around the concept of “I AM”, “I CAN” 

https://resourcecentre.savethechildren.net/pdf/theory_and_programmatic_guide_web.pdf/
https://resourcecentre.savethechildren.net/pdf/theory_and_programmatic_guide_web.pdf/
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and “I HAVE”
 
to capture the complex interaction of personal and social 

factors that facilitate resilience. The life skills and personal resources 
featured in this programme are arranged according to these three 
dimensions:  

● I AM (i.e. inner strengths) 

● I CAN (i.e. interpersonal and problem-solving skills)  

● I HAVE (i.e. social and interpersonal support). 

 
These 3 dimensions are very important for young people in order to be 
resilient. In particular, if a person has high self-esteem (“I AM”), but does not 
have a person to reach out in difficult moments for support (“I HAVE”) and 
does not have a very strong capacity to solve problems (“I CAN”), then he /she 
might face difficulties to cope with challenges. Resilience is the product of a 
number of protective factors. A holistic approach which addresses the 3 
dimensions can be effective for youth resilience. It is also important to 
recognise that the dimensions complement each other. Resilience is a 
facilitated and dynamic process that changes over time and can have different 
profiles over a lifetime. The resilience outcomes for youth will therefore vary 
with the situations that the young person faces.  
 

1. I AM (inner strength)  

This dimension is focused on a young person’s perception of him or herself and 
their inner motivations and beliefs.  This dimension is fundamental to 
psychosocial wellbeing and youth development. Personal resources such as 
self-esteem, empower young people to positively explore life and make 
healthy choices.  
Some examples of skills and resources under this dimension of resilience are:  
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2. I CAN (interpersonal and problem-solving skills)  
This is a broad dimension that involves practical skills, capacities and 
knowledge.  
Some examples of life skills under the category of “I CAN” are:  
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3. I HAVE (social and interpersonal support)  
This dimension is focused on the protective networks or systems that play an 
essential role in providing protection and support to young people. The 
process of resilience depends on the availability of social support and on a 
young person’s capacity to manage such support. Skills like communication, 
empathy, problem-solving and managing emotions are essential for a network 
to be truly available and supportive. In other words, many of the personal 
resources and life skills presented under the dimensions of "I AM" and “I CAN” 
strongly influence this domain of resilience.  
Within the context of the Youth Resilience Programme, Save the Children 
defines the “I HAVE” dimension more broadly than the availability of 
supportive social networks at family and community levels. Access to services, 
a fully functioning and dependable national and community-based child 
protection system, child- and youth-friendly health services, an education 
system and a job market are essential components of the “I HAVE” dimension. 
A wider community engagement strategy is therefore important in bringing 
some of these components together, thereby creating a more effective 
programme (Save the Children, The Youth Resilience Programme Psychosocial 
support in and out of school, Theory and Programmatic Guide.).  
 

Learn
ing 
Activi
ty #4 
for 
Unit 
4  

 
 

⮚ True or False  
Question 1 
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Correct answer: True 
 
Question 2 

 
Correct answer: True  
 

⮚ Multiple choice  

Question 3 

 
Answer : Self-esteem / Empathy / Self Awareness  
 
Question 4 
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Answer : promotes talents and strengths of vulnerable young people. 
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Title:  Critical thinking – Content Filtering to prevent the radicalisation 
process and recruitment 
 

Target group: Youth workers, youth educators and trainers who support young 
people at risk of being radicalised and recruited 
 

Learning Objectives: 1. To be able to search and filter online content for reliable 
information, 

2. To be able to identify which search engine tools to use, 
3. To be able to recognise radical and extremism content which 

may be harmful, 
4. To be able to identify fake news, 
5. To critically evaluate content accessed through social media 

tools.  

Overall duration:   2,0 – 2,5 hrs 

Activities within units: 

● Self-reflection 
questions and 
activities 

● Simulation and 
role play in case 
of classroom 
training 

● Project based 
learning 

Through the units described, you will be able to find activities using 
different learning methodologies which will facilitate your learning 
experience and allow for a deeper understanding. 

  
Unit 1  Title: 

Browsing, 
searching 
and 
filtering 
information 
– general 
principles 

Learning objectives unit 1: 
1. You will about the importance in safety when browsing online, 
2. You will understand the need for strong passwords, 
3. You will learn about the DigComp Framework. 

 
The society around us is changing and technology is becoming a bigger 
part of our lives. The European Commission has set targets related to 
the digital competences of its citizens. One of its priorities is 
information and data literacy to enable today’s citizens to be safe and 
knowledgeable online users. An initiative comprised of documents and 
resources is available and called DigComp Framework 2.0 – The Digital 
Competence Framework for Citizens. 
 
There are several sub areas of the above, and one is browsing and 
searching for information. You have probably searched for information 
on Google or some other search engine such as Yahoo or even a 
metasearch engine such as Duckduckgo.  
 
Have you ever wondered how a search engine functions? Or that there 
are many out there that you can use? Depending on your search or 
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combination of keywords that you specify, the returned results will 
vary.  
 
Before you start however, you should be aware of online safety and 
steps you need to take to ensure your online safe presence. 
 . Make sure that your password for your account is strong, and 
by this, use a combination of upper- and lower-case letters, symbols 
and numbers.  
A. Make sure that the websites you browse start with https – “s” 
standing for secure.  
B. Make sure a padlock is visible next to your URL, this means that 
the necessary security protocols are in place for that particular website. 
If a padlock is missing, then your connection is not private, and your 
information can be intercepted. 
Being aware of the above, you should for example, never conduct 
commercial or bank activities using an open and free network. 
 
Search engines work with algorithms and will return thousands of hits 
for your every search but at the same time, corporations are behind 
them, thus, profits are expected to be made. This means that 
companies promote their products and services and are usually the first 
ones to appear in your search. So, first thing to note is that ads comprise 
the first results you will see following an online search. 
 
Activity 1: conduct one web search for any term you wish using Google 
and the same web search using Duckduckgo or Dogpile (meta-search 
engines). 
 
Activity 2:  search online what a meta-search engine is. 
 
Have you heard about cookies or tracking cookies? These are small 
software code that track your online presence and are downloaded to 
your computer with every webpage you visit. 
Browsing for information i.e., searching for sneakers to buy online, will 
download the said cookies to your computer or smart device/phone, 
tracking your online movement. You will notice that each subsequent 
time you open your browser, you will see sneaker ads in your social 
media accounts, in your browser etc. One method to avoid this is to 
open your browser in Incognito mode.  
 
Activity 3: Open your browser in a new incognito window.  
 
The RADEX project wishes to mobilise young people against extremism 
and radicalisation by training them and exposing them to resources 
that will foster their critical thinking. The latter is of extreme 
importance since it is a behaviour and not only a skill. Browsing, 
searching and filtering online information or social media content, 
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should always be conducted with a critical thinking approach on the 
content’s appropriateness and objective / aim. 
 
Case study 1:   
Eva is a blogger and interior designer, she regularly writes on her blog 
and posts small competitions for her followers. She of course, also 
participates in online competitions by bigger companies to allow for 
material for her blog. She participated in one online competition with 
an amazing award, she completed the form, filling in her name, email 
address, postal address, etc. She was a little surprised because she did 
not know the company, but did not overthink it. One week after the 
competition ended, she started to receive messages from her members 
that they received suspicious messages with her name. She was 
hacked! 
 
What should Eva do now?  

● Change her password? 
● Back up all her computer information? 
● Send out an email to all her followers saying to be careful? 

What should Eva do in the future? 
● Be vigilant of links send by companies / people she does not 

know? 
● Check the URL of the form and if it looks suspicious, report it? 
● She should not give her personal information out so easily. 

 
 

   
Unit 2 Title: 

Evaluating 
and 
comparing 
content 
based on 
sources 

Learning objectives Unit 2: 
1. You will be able to analyse the content you read online 

critically, 
2. You will be able to review the purpose of the content you are 

reading, 
3. You will learn the difference between different types of fake 

news and misleading information. 
4. You will learn what your digital identity is. 

It is imperative to begin with the following statement: Anyone, 
anywhere in the world can publish online! Having this in mind when 
you are evaluating and validating data and information you have 
found online is key for your safety. You are the sole responsible of 
what you read online but also of what you publish online!  
Critically evaluating the origin of content sources facilitates the 
selection of reliable information; moreover, it is a digital competence 
as mentioned in Unit 1 and is something conducted daily to some 
degree, as part of work or education.  
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Steps to be considered when using Internet resources and the critical 
evaluation needed: 
 
Step 1: What is the purpose of this website I am on? 
Step 2: Who is this author? Is it someone permanent or somebody I 
have never heard of? Which organisation is behind this website? 
Step 3: Is the information I read objective, impartial, free of any 
emotion?  
Step 4: Does the language aim to elicit an emotional response from 
me? 
Step 5: Is this all the information related to the topic or do they only 
present partial information? 
Step 6: Are the sources cited (if any) viable and up to date?  
Reviewing the steps, the most important ones are numbers 3 and 4, as 
the site or content will try to elicit a response from you but also 
promote the spreading of fake news or harmful content. This is 
particularly important as studies have shown that if content reading is 
stirring emotions, it is increasingly circulated in social media, for 
example, anger is the emotion that spreads the fastest in social media 
rendering one vulnerable and exposed if critical thinking is not 
applied. 
According to Harvard Business Review, the following heatmap can be 
consulted when reviewing online content and resources and 
evaluating their authenticity. 
 

 
 
One can deduct that negative emotions elicited by content, hinder a 
logical reaction or consideration and allows for the spread of the 
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resources leading to fake news. What is fake news or other related 
definitions?  
 
What types of fake news are there? 
 
Fake news - is false or any misleading information which is presented 
as news. 
Disinformation - Information that is false and deliberately created to 
harm a person, social group, organisation or country. 
Misinformation - Information that is false but not created with the 
intention of causing harm. 
Mal-information - Information that is based on reality, used to inflict 
harm on a person, social group, organisation or country. 
Ground rules to follow to evaluate and compare your content based 
on your sources are the following: 
Timestamp: depending on what you are looking for, the latest and up-
to-date information should be reviewed. 
Who the author is: If you, for example, are looking for ways to 
increase your digital content creation skills, you should consider 
content written by a subject matter expert complete with references, 
bibliography, citations etc., and not by someone who is not an 
authority on the topic. 
Perspective: Is it a biased source? Is their viewpoint the only one? You 
should try to locate information and resources from the other 
perspective as well. An example is the war in Ukraine: Reading the 
story from only one side will not help you fully understand what is 
happening. 
Self-reflection question: As a regular internet user there are hints that 
may trigger a critical mindset. Do you agree with the below? Do you 
practice any of the below? 

● Look and feel of the website – does it look right and sound 
right? Use your common sense. 

● You read something alarming (an earthquake in your city) and 
you double check the source and information. Is it being 
reported somewhere else as well? 

● You look at pictures and might think, this does not look 100% 
real. 

● You double check the source and the URL. Does the URL end 
in .offer and not in .com, .eu. org etc. Should you trust it? 

● There are too many advertisements on the website – a 
reliable source would never have this. 

● There are broken links on the text. This is a warning sign. 

Activity 1: Review your own possible stereotypes. These might affect 
how you evaluate resources and people. Read the following 
statements and reflect upon your answers.  

1. All football players are rich 
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2. All foreign ambassadors are rich and have increased travel 
liberties. 

3. All females have a right to abortion. 
4. All economical immigrants are poor and uneducated. 

Would your own stereotypes hinder you from objectively reviewing 
online content? 
 

   
Unit 3 Title: 

Recognisin
g and 
evaluating 
radical 
content 
 

Learning objectives unit 3 

1. You will be able to define what propaganda is and identify it in 
news, 

2. Become aware how propaganda can lead to radical or 
extremist behaviour, 

3. You will be able to define extremism. 

Extremism is, according to the following definitions, “Vocal or active 
opposition to fundamental values, including democracy, the rule of 
law, individual liberty and mutual respect and tolerance of different 
faiths and beliefs.   Also calls for the death of members of armed 
forces whether in a home country or overseas” and “a tendency or 
disposition to go to extremes or an instance of going to extremes, 
especially in political matters”. (source: 
https://educateagainsthate.com/define-extremism-terrorism-uk-2/) 

Political and other extremist or violent  radical groups are approaching 
young people both online and offline using a variety of media. As our 
online presence and connectivity is almost constant and the use of 
social media completely integrated with all aspects of our lives, news 
propaganda and efforts to elicit and re-share sensitive content is on 
the rise.  

What is news propaganda? It is one method used by extremists to 
entice people to uptake radical or extreme views of various beliefs. 
News propaganda identification and critical thinking is thus essential 
for people to apply to be aware of this and protect themselves, since 
it is used to mislead and promote a political cause or point of view. 

What is radical content? It was mentioned before that content that 
elicits emotions and hinders one from rational thinking is quite 
dangerous. Radical content thus, can have this effect. Let’s start with a 
short activity below. 

Activity 1: Look at the picture below. What is the first thing that will 
come into your mind when using the two scenarios?  

Scenario 1: You are a 25-year-old male living in Iraq and this picture 
made the front-page news “Iraqi soldier falls captive and is being 
tortured by foreign troups” is the headline. A call to arms is raised. 
What are your thoughts? 
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How can you be sure that this is the whole story? 

Scenario 2: Now look at the whole picture below, what are your 
thoughts now? Do you think that manipulation of your actions and 
thoughts can happen?  

 

 
Media and posts can very easily be manipulated to serve a purpose, 
and as an online user, it is your responsibility to be able to recognise 
and evaluate if online content is radical or extremist or wish to 
provoke responses or re-shares.  
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Radical content 

Research has shown that most radical or extremist groups post on 
social media and on widely accepted groups such as travel blogs and 
other common interest pages (educational, sports, societal etc.). Of 
course, they would not directly post radical comments or recruitment 
posts, but they follow a strategy similar to this: 

1. They would identify the pages / blogs they would like to 
follow and would most likely find fellow supporters for their 
cause. 

2. They would follow all posts and identify for which ones they 
would provide responses or comments. 

3. Their initial comments would be funny and smart to elicit 
responses from the group members. These posts will also be 
more easily re-shared by the existing group members. 

4. If members start interacting with them, they will start 
conversing with selected members for a longer period and try 
to “feel” their opinions with them, 

5. Following the discussions online and having a more concrete 
idea of how their counterparts are feeling about selected 
subjects, they will start to exchange more radical views and 
content in order to begin a recruitment process. 

The radical content is not always direct or use specific media such as 
Facebook, Twitter, YouTube etc. It can resemble a fun comment, a 
harsh question posed, an ironic comment to a sensitive matter, a 
deductive comment which may initially seem logical but when closely 
inspected, is actually racist or extreme. Critical thinking is key and an 
evaluation strategy by each of us necessary when reading comments 
online. 

Social media and radical content 

Unfortunately, social media communication tools have become a 
favorite channel for radical and extremist groups to use and further 
their cause, and since radicalisation of youth is a complex process, 
these groups find that social media platforms allow facilitated access. 
Activities and use of social media by these groups are meant to foster 
fear in general, recruit members and call to violence. Their major aim 
is to harm freedom of speech and expressions, circulation of 
information and privacy issues.  There are efforts by large social media 
company owners to minimise exposure and posts of radical content. 
The general public can also aid towards this cause. 

Critical thinking is a skill that can be taught and learned and the more 
a person practices the skill, the better s/he will become at applying it, 
thus, make sure to evaluate and select the media and your published 
content responsibly. 
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Unit 4 Title: 

Managing 
your digital 
identity 
and profile 
in social 
media  
 

Learning objectives for unit 4: 
1. How to manage your digital identity, 
2. How to protect your online identity. 

Do you have a Facebook account? Or Snapchat, Instagram, Google or 
other online accounts? Most probably yes. Have you ever wondered 
what information someone can find about you, what the “internet” 
knows about you? Each person who is active online has their own 
digital identity. Techopedia defines this as “a digital identity is an 
online or networked identity adopted or claimed in cyberspace by an 
individual[...]”. 
A digital identity is all the information about an individual, 
organization or electronic device that exists online. A digital identity is 
comprised of characteristics like: 

● Usernames and passwords 
● Online search activities 
● Electronic transactions 
● Date of birth 
● Social security number 
● Medical history 
● Purchasing history or behavior 
● Every personal detail stored on the internet 

A digital identity is linked to one or more digital identifiers, like an 
email address, URL or domain name. 
Activity 1: Do you know how to access your own personal data stored 
in for example, your browser? 

● Open a browser window 
● Click on your profile icon 
● View the data that is stored in the different categories. 

Activity 2: Do you know what personal data is stored in for example, 
your Facebook profile? 

● Open your Facebook page 
● From Settings, select Your Facebook Information. 
● View the information stored. 

For each app you use or browser, you can opt to maximise the 
security settings of your profile to better protect yourself. Make sure 
when you fill in online forms, to not give away personal information 
that might potentially harm you. Be critical to what type of 
information is asked of you.  
 
 

●  
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Learning 
Activity  

Multiple 
choice & 
False/True 
quiz 

As described in the table of learning activities below 

Evaluation 
of the 
learning 
experienc
e 

For the 
CPD 

Quiz  

Multiple 
choice & 
False/True 
quiz 

Multiple choice questions – Unit 1:  
1. Which of the following are search engines (select all that 

apply)? 
● Bing 
● Google 
● Yahoo 
● Topcat 
● Beng 
● Duckduckgo 

0. Is the following statement true? Meta search engines, gather 
results from search engines. 

● True / False 
0. When you search for something, the returned results are a mix 
of (tick all that apply): 

● Pictures 
● Text 
● Videos 
● Maps 
● All the above 

0. The padlock in the beginning of the URL states that the website 
you are currently on is using a safety protocol. 

● Yes / No 
0. If you do not recognise the URL of the website you are in, you 
should not complete any personal information and you should clear 
your cookies / history after you exit. 

● Correct 
● False 

 
Multiple choice questions for unit 2:  

1. All online information is correct 
● True / False 

0. I have found this information on more than 4 websites. It 
must be true! 

● True / False 
0. If the text contains grammatical errors, it is fake news! 

● True / False 
0. Anger or any other negative emotion hinders rational 
thinking. 

● True / False 
0. Own stereotypes might affect how you critically evaluate 
online resources 

● True / False 
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0. Use your common sense to compare and evaluate content 
resources. 

● Correct / False 
0. You can check if a website is fake or not. 

● Yes / No 

 
Multiple choice questions for unit 3: 

1. Radical content is not easily detected 
● True / False 

0. Social media companies are making efforts to minimize radical 
content sharing and posts. 

● True / False 
0. Critical thinking can be taught. 

● True / False 
0. News propaganda is only used for extremist viewpoints 

● True / False 
0. TV news never report fake news or radical viewpoints 

● True / False 

 
Multiple choice questions for unit 4: 

1. Which of the following are part of your personal information?  
● Name and surname 
● Passwords and usernames 
● Address 
● Date of birth 
● Social security number 
● Search history 
● All the above 

0. Is it possible to download your personal data which is stored 
online on your browser or social media account? 

● Yes / No 
0. Can you change your digital identity? 

● Yes / No 
0. Your digital identity can affect your real life 

● Yes / No 
0. Hackers can violate company digital databases and access 
your digital identity information? 

● Yes / No 
0. Changing your password frequently will make your digital 
identity stronger and more secure? 

● Yes / No 

 
 

References / extra reading material: 

Privacy Settings and incognito mode 
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YouTube: https://www.youtube.com/watch?v=9lIMSzrjUrU&ab_channel=TechGumbo 

YouTube: https://www.youtube.com/watch?v=SgjkB2-od04&ab_channel=TechInsider 

YouTube: Search engines: 
https://www.youtube.com/watch?v=GtsPZE5592I&ab_channel=TechGumbo 

 
European Commission and information related to the Digital Competences 

https://joint-research-centre.ec.europa.eu/digcomp/digital-competence-framework-20_el 

https://www.facebook.com/watch/?v=327496421482005 

https://digital-competence.eu/ 

https://www.digcomptest.eu/ 
 

General information / references 

https://journals.sagepub.com/doi/full/10.1177/20563051221084950 

https://hbr.org/2013/10/research-the-emotions-that-make-marketing-campaigns-go-
viral?ab=at_art_art_1x1 

Search with an image on Google to see its origin and if it has been manipulated: 
https://support.google.com/websearch/answer/1325808?hl=en 

https://educateagainsthate.com/define-extremism-terrorism-uk-2/ 
 

 
Module 3 (Inclusive Europe) Strengthening Youth Resilience through Creative 
Thinking 
 

MODULE I  CONTENTS  

Title:  Strengthening Youth Resilience through Creative Thinking 
 

Target group: Professionals working with young people in formal and informal settings, 
practitioners and researchers, schools and other educational providers 
 

Learning 
Objectives: 

This module will focus on enhancing the creative thinking skills of the young 
population to strengthen their problem identification and solving skills, 
open-mindedness, self-improvement, analytical thinking and help them 
become conscious of stereotypes and surface their assumptions.  

 

Overall duration:   1,5 h 

  
Unit 1  Title: 

Introduci
ng 

 
The strength-based approach for combating violent extremism highlights 
that young people need to be equipped with a range of experiences, skills 

https://www.youtube.com/watch?v=9lIMSzrjUrU&ab_channel=TechGumbo
https://www.youtube.com/watch?v=SgjkB2-od04&ab_channel=TechInsider
https://joint-research-centre.ec.europa.eu/digcomp/digital-competence-framework-20_el
https://www.facebook.com/watch/?v=327496421482005
https://digital-competence.eu/
https://journals.sagepub.com/doi/full/10.1177/20563051221084950
https://hbr.org/2013/10/research-the-emotions-that-make-marketing-campaigns-go-viral?ab=at_art_art_1x1
https://hbr.org/2013/10/research-the-emotions-that-make-marketing-campaigns-go-viral?ab=at_art_art_1x1
https://support.google.com/websearch/answer/1325808?hl=en
https://educateagainsthate.com/define-extremism-terrorism-uk-2/
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creative 
thinking 
skills and 
their 
benefits 

and assets in order to transition to adulthood and have the resilience to 
cope with adversity.  

There are several key ingredients in building young people’s resilience to 
extremism: a positive emotional and educational climate emphasising 
autonomy, open-mindedness, the value of success, and stable, ethical 
values; personal resources for coping with problems effectively; self-esteem 
and self-efficacy; tolerant culture; individual social support; and last but not 
least, strategies for overcoming adversity. (Euer, Krols, Bouchaute, K, 
Groenen & Paoli, 2014) Creative thinking skills play a significant role in 
achieving and improving these qualities.  

In this module, we will focus on the protective method of developing 
creative thinking skills by boosting individual ‘strength’ and social identity, 
improving interpersonal connections and achieving higher self-awareness, 
self-esteem and assertiveness.  

   
Topic title 1.1: What are creative thinking skills and their benefits?  
 
Often creativity is directly associated with artistic creativity and aesthetics. 
However, at its core, creativity is about being flexible, looking through 
different angles, moving away from ‘comfort zones’, fixed patterns and 
thinking ways, and coming up with solutions. Similarly, creative thinking 
refers to intentionally gaining new insights and different ideas using the 
right tools. Thus, creativity is a precondition for tapping into different styles 
of thinking, adaptive behaviors and solutions in all life settings. So creative 
thinking skills intersect with social and personal management skills.  

Creative thinking skills include analytical mind, open-mindedness, problem-
solving, divergent thinking and communication.  

What are these skills in specific and what are their benefits to helping youth 
strengthen their resilience against violent radicalisation? 

Analytical mind: It is the ability to articulate and solve complex and 
uncomplicated problems and concepts and make sensical decisions based 
on available information.  

Keeping a personal journal is an excellent way to develop analytical skills. It 
allows people to make time to process the day, analyse their decisions, and 
think about how to improve them in the future. It is a beneficial habit for 
self-reflection that consequently improves one’s analytical thought 
processes. 

Open-mindedness: Open-mindedness involves being receptive to various 
ideas, arguments, and information. It is a prerequisite for thinking critically 
and rationally; and open-mindedness is strongly encouraged in social, and 
especially multi-cultural, environments.   
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Activity 1) Which figures do you see in the below images? 

 

Answer: The images that can be seen are a village with huts and an 
elephant.  
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Answer: The images seen here are a rabbit and a duck. 

Such ambiguous images, reversible figures or other visual forms that create 
ambiguity by exploiting visual similarities help us understand that perception 
is innately subjective and that our sense of reality is related to the 
perspective and interpretations we hold; thus, they tend to change when a 
new window opens in our mind. It is a practical activity to realise the limits 
and adversities fixating on one perspective may cause.  

Problem-solving: It refers to the mental process that people go through to 
solve problems. It includes the following steps: the discovery of the 
problem, the decision to tackle the issue, understanding the problem, 
researching the available options, and taking actions to achieve your goals.  

It is encouraged to use the following self-statements when problem-solving: 
I can solve this problem because I’ve tackled similar ones before; I can cope 
with this; Once I start, it’ll be easier; I can get help if needed; Other people 
feel the same way I do; I’ll take one piece of the problem at a time; I can 
keep my fears and stresses in check; I don’t need to please everyone.  

Divergent thinking: It is the process of creating multiple, unique ideas or 
solutions to a problem that you are trying to solve. It is the opposite of 
convergent thinking, which means focusing on finding only one solution to a 
problem.  

Brainstorming and mind/visual mapping are effective techniques to enhance 
this skill. Brainstorming involves generating a list of ideas in a creative, 
unstructured manner. During the brainstorming process, all ideas are 
recorded, and no idea is disregarded or criticised. Mind/visual mapping 
involves putting brainstormed ideas in the form of a visual map or picture 
that shows the relationships among these ideas. One starts with a central 
idea or topic, and then draws branches off the main topic, representing 
different parts or aspects of the main topic. 

Activity 2) Asking open-ended and ‘what if’ questions will help foster 
divergent thinking skills. Example: What if a conservation committee asked 
you to think of 10 new uses for pinecones? Which solutions would you 
come up with? 

This link (https://johndabell.com/2020/01/09/the-candle-problem/) 
provides another valuable experiment for improving divergent thinking 
skills.  

Communication: Communication is an essential skill to better understand 
yourself and the people around you. May it be expressing your different 
ideas and opinions or developing positive relationships with others, this skill 
is an inevitable process that we encounter in our lives.  

In this module, we will explore how young people can use the 
aforementioned creative thinking skills in their personal and social lives. In 

https://johndabell.com/2020/01/09/the-candle-problem/
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the first part, we will focus on how the young population perceives and 
approaches others; and in the second part, we will take a look at the self 
and how to improve self-identity and self-expression. Many studies and 
projects show that at the heart of the violent radicalisation issue lies the 
young people’s incapability and failed attempt to articulate their ideas. For 
this reason, we will also focus on improving the communicative skills of 
young individuals.  

More specifically, in the first unit, we will delve into taking on different 
perspectives on interpersonal relationships through building empathy for 
others (Unit 2.1) and breaking down own stereotypes (Unit 2.2). In the 
second unit, we will focus on improving identity development (3.1) and 
communication with others (Unit 3.2).   

Activity 3) “Everything we hear is an opinion, not a fact. Everything we see is 
a perspective, not the truth.” (Marcus Aurelius) What does this quote mean? 
Discuss.  

  Topic title 1.2: Barriers to creative skills   

While exploring different kinds of creative thinking skills and ways to adopt 
or strengthen them, it is also essential to become aware of the existing 
barriers to adopting or implementing these skills. The units we explore in 
this module are designed to tackle the obstacles explained below. 

Barriers to creative thinking can be analysed under three types of blocks: 
perceptual, cultural and emotional. (Simberg, 1971) They are described as in 
the following: 

 . Perceptual or cognitive blocks: The main factors are low openness, 
learning problems and difficulties in establishing new relationships with 
existing ideas. Other factors are assuming not to see the problem or not to 
see what is wrong due to several limitations such as to isolate the problem, 
define the terms of the problem, use the senses to observe the problem, 
perceive remote relationships, investigate the obvious or distinguish 
between cause and effect. 
A. Emotional blocks: They often come from the individual's own 
insecurities, such as the fear of being wrong or looking foolish, clinging to 
the first idea or solution that comes to mind, the rigidity of thought, high 
motivation to succeed quickly, excessive desire of security, fear and distrust 
superiors, lack of energy to solve a problem, the experience and the lack of 
will to implement a new solution. Stress also negatively affects divergent 
thinking as it induces confidence in established responses and routines, 
giving little room for the flexibility or fluidity of ideas.  
B. Cultural or environmental blocks: The main factors in this category 
are rigorous education, lack of opportunities and criticism. They derive from 
what is taught as good or bad, such as the desire to adapt to an accepted 
rule, the desire to be practical and economical, the tendency to adopt an 
attitude of all or nothing, having too much or little knowledge about 
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something, being too competitive, having too much faith in statistics or 
logic, believe that fantasy is not worth it and believe that is not polite to be 
very curious or doubtful.  

These blocks and barriers have also been summarised in two types: internal 
and external barriers. Internal barriers have been related to the perceptual 
and emotional blocks and external ones have been associated with the 
cultural blocks. 

Learning Activities for Unit 1.2:  
Multiple Choice Questions:  

1. When Marc's car, which had been left unlocked in front of his home, 
was stolen, Jane said, "He should have known better. He should lock 
his car." When Jane's car was subsequently stolen, also unlocked, 
and in front of her home, Jane said, "The police aren't doing their 
job protecting us. We should be safe in our neighborhoods. They 
need to be tougher on crime." Which perceptual error do Jane's 
statements about the two theft incidents indicate? 

 . Favouring negative impressions 
A. Being influenced by the most apparent stimuli 
B. Judging ourselves more charitably 
C. Assuming others are similar to us 
0. Maslow says: "If the only tool you have is a hammer, you tend to 
treat everything as if it were a nail." What does this statement highlight the 
importance of?  
 . Attributions 
A. Perception 
B. Bias 
C. Impression management 
0. Which of the following best describes the approach of an open-
minded person? 
 . A person who accepts all new information as the truth 
A. A person who rejects their past beliefs and only believes in the 
information that can be proven scientifically 
B. A person who can look beyond the habits of thinking in day-to-day 
life 
C. None of the answers are correct. 

Which of the following is a barrier to critical thinking? 

 . Evidence 
A. Bias 
B. Information 
C. Opinion 

Which of the following is the best example of a subjective opinion? 
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 . Distracted driving dramatically increases the likelihood of having an 
accident. 
A. People worry too much about the impact of distracted driving. 
B. Both dialling and texting on a phone increase the likelihood of a 
crash. 
C. Hand-held phones and other portable devices play a role in 
distracted driving. 

 

   
Unit 2 Title:  

Respect 
for 
Diversity 
 

Introduction to Unit 2 

An effective way of combating violent radicalisation is 
promoting interreligious and intercultural understanding to build young 
people’s resilience to narratives often used by extremist groups, which 
frequently suggest that people from different cultures have nothing in 
common. To this end, it is crucial to foster intercultural learning, promote a 
pluralistic view of society and build tolerance and cohesion, which are 
closely intersected with the divergent thinking part of the creative thinking 
skillset. Divergent thinking fosters an empathic understanding of difference 
and appreciation of varying perspectives. When applied to social settings, 
divergent thinking is crucial to developing greater empathy for others and 
deconstructing harmful assumptions and stereotypes.   

Studies show that those who have experienced the positive potential of 
dialogue across various perspectives are less likely to fall prey to the 
simplistic black and white ways of thinking that underlie extremism. In this 
unit, we will highlight the importance of critical open-mindedness, 
perspective taking and tackling intergroup conflict and the “Us vs Them” 
constructions. 

Societies have become more diverse because of migration and the flow of 
ideas and people across borders in an increasingly global and 
interconnected world. Diversity can give rise to feelings of fear or anger 
because certain benefits that were previously the privilege of a group or 
community may now be distributed among a larger group, some of whom 
may speak a different language or belong to a different race, religion or 
ethnic group. The tendency to maintain the supremacy of a particular group 
vis-a-vis others can lead to violent extremist behaviour.  

By being respectful of diversity, young individuals are reminded that all 
participants in society are equal, in a common ethical world, by their human 
rights, while fully recognising individual differences. 

Stronger than tolerance, respect for diversity is a deeply interpersonal skill, 
which underpins an inclusive and equitable education, as it contributes to 
preventing discrimination and violence, while promoting a positive learning 
climate that supports better learning processes and outcomes. Respect for 
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diversity also deepens young people’s understanding of the benefits of 
cultural diversity. 

The objectives of Unit 2 are to discover commonalities or shared identities 
with out-groups through decategorisation, re-categorization, learn and 
understand multiple perspectives (including the out-groups points of view), 
intergroup contact, raise awareness of interconnectedness, learn and 
practice empathy towards out-groups, learn how false stereotypes may be 
applied to individuals, and promote respect and appreciation of differences. 

   

Topic title 2.1: Building empathy for others 
 
Central to emotionally intelligent behaviour, empathy is a life skill that helps 
individuals to pursue positive relationships and plays an integral role in 
conflict management and conflict resolution in the family, at school, in 
communities and in conflict situations. It is a motivator for altruistic 
behaviour and is the basis of social perception and interaction, paving the 
way to moral reasoning.  

This supports collaboration, solidarity and safe behaviours towards the 
environment and sustainable development. In addition, empathy plays a 
vital role in becoming a socially competent person with meaningful social 
relationships (McDonald and Messinger, 2012). 

Young people’s capacity to empathise with, or respectfully disagree with, 
alternative perspectives can be developed by encouraging them to 
understand what might motivate and influence the views of others. Part of 
doing this is exposing young people to authentic views, often presented by 
those who hold them. For example, the Tools 4 Trialogue project 
encourages young people to have one-to-one conversations with a 
facilitator from a different faith, e.g. to explore what might motivate them 
to worship in a church or observe religious dress (see below for a more 
detailed analysis). Such a process will help humanise people who may hold a 
different religious belief or adhere to a different cultural practice. It may 
help them modify their own opinions and have a new appreciation of the 
situation’s complexity. 
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In addition to being associated with helping and moral behaviour toward 
others, the ability to empathise is also related to social skills. The ability to 
empathize is important for relationship quality, in part, by facilitating the 
maintenance of meaningful relationships. More specifically, empathic 
concern and perspective taking are associated with the attachment 
dimensions of trust and comfort with interpersonal closeness. By 
empathising, one observes others closely, engages with them personally, 
seeks to understand them and their challenges by seeing through their lens, 
keeping an open mind, eliminating judgment, and exploring all possibilities 
that require divergent thinking.  

The main steps for building empathy for others are:  

1. To cultivate curiosity about other people. Following people from 
different backgrounds – in terms of religious, ethnic or political 
backgrounds- on social media would be an easy start for this.  

2. To examine own biases. Often without knowing, we judge others on 
the way they look and how they live. Biases impact our capacity for 
empathy drastically. Finding opportunities to mix with people from 
other backgrounds and recognising the similarities we share while 
being interested, without judgment, also in the differences will help 
overcome our own biases.  

3. To get into difficult, respectful conversations. While it can be hard 
to challenge or be challenged by alternative points of view, it will 
help you stay open to new and different ideas, and look from the 
perspective of others. 

In summary, the ability to empathize is important for promoting positive 
behaviours toward others and facilitating social interactions and 
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relationships. It plays an important role in becoming a socially competent 
person with meaningful social relationships. 

Case study activities are often quite effective in teaching this unit. One 
example would be the following discussion activity: A teacher meets his/her 
class for the first time and asks everyone to go around and say their first and 
last names. One student says a multi-syllabic name and everyone laughs. 
The teacher then says, “How about we just call you ‘Dave’?”. What do you 
think about how the student would feel?  

Another helpful activity that will help participants learn and think about 
‘putting yourself in someone else’s shoes’ is the following:  

All participants should recall a time when they felt someone was being 
unreasonable. Break the group into pairs. Start with one participant telling 
the story about the situation from their point of view. The other person is to 
listen closely (this is an excellent opportunity to use active listening skills if 
you’ve already completed that activity) and make a mental note of the key 
details.   

The second person should try to imagine the “irrational” person’s position. 
As they hear the story, try to imagine:  

● Why the person was making this request 

● How they felt 

● What the impact of the situation was on them 

● Reasons why it may not be so unreasonable  

When the story ends, the listener should attempt to play devil’s advocate 
and explain why they understand the “unreasonable” party’s position.  
 

 
 
Learning Activities for Unit 2.1:  
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Multiple Question: 

Which of the below mottos imply empathy?  

 . None of us is free until all of us are free.  
A. What goes around comes around.  
B. Treat others how you want to be treated.  
C. Eat, drink and be merry.  

 
Matching Activity:  

1. Listening carefully shows empathy because 
2. Speaking tactfully shows empathy because 
3. Sharing your own experiences shows empathy because 
4. Spending time with others shows empathy because 

 
 
 . Some people may feel better when they hear that they are not the 
only ones who have been through this situation or they aren't the only ones 
who feel this way. 
A. You want to say the right thing at the right time so you don't hurt 
anyone's feelings. 
B. It shows that you are being respectful to the person talking by 
paying attention and not interrupting. 
C. If a person is happy or sad, being together with that person lets 
him/her know that you care about them. 

Answers: 1 – C; 2 – B; 3 – A; 4 – D 

 
Topic title 2.2: Challenging Negative Stereotypes 
 
One of the core elements of a creative thinking mindset is to think beyond 
the usual. When this is applied to social environment and relations, being 
aware of and challenging stereotypes will help surface assumptions and 
think more flexibly.  
A study conducted by the EU-funded project CREA.DIV revealed that when 
participants are exposed to counter-stereotypes such as a male midwife, 
their cognitive and creative thinking performance is significantly enhanced. 
By challenging stereotypical views through experimentation, CREA.DIV 
sheds light on the conditions under which counter-stereotypes stifle or 
nurture creative thought and execution.  
  
Young ages are a particularly salient period for stereotypes, as youth 
negotiate normative developmental tasks, including identity formation and 
demonstration of competence. We will examine how racial, gender and 
religious stereotypes impact identity formation and how to contest and 
debunk them.  
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The subtyping and its associated negative stereotypes justify hostile actions 
toward certain groups. It is important to adopt the right critical thinking skill 
set to recognise the negative stereotypical representations in their 
environment.  

Racial, religious or other stereotypes become harmful when they result in a 
violation or violations of human rights and fundamental freedoms, when 
they limit women’s and men’s capacity to develop their personal abilities, 
pursue their professional careers and make choices about their lives and life 
plans. Harmful stereotypes can be explicitly hostile/negative (e.g. women 
are irrational, weak, etc.) or appear harmless (e.g. women are nurturing, 
social, etc.), but inadvertently perpetuate discriminatory ideas. 

Stereotypes about Islam and the association between terrorism and 
Muslims is another popular stereotype and is currently poisoning the 
discourse around radicalisation, shifting the focus away from its true 
sources, promoting anti Muslim extremism and exclusion of Muslim citizens. 
Negative stereotypes regarding migrants reinforce foreign aggression, 
domestic discrimination and polarisation. 

It is also important to discuss the meanings of and differences between 
discrimination, bias or prejudice and stereotypes in relation to stereotypes.  

Stereotypes are non-scientific over-generalizations about a social group. 
Stereotypes can be positive or negative, conscious and unconscious 
inferences about a social group.  

Prejudice is unjustifiable and negative attitudes toward an individual or 
group based on reinforced misinformation about a social group. Prejudice is 
cultivated by stereotypes. 

Discrimination is harmful, destructive, exclusionary behaviour and action 
towards an individual or group of people based on social identity groups 
(race, gender, sex, ethnicity, class, etc.) Discrimination is harmful, and 
denies individuals or groups access to power. 

It is important to avoid the misconception of faith and culture as distinct 
and stable. Such dialogue aimed to discuss and understand each other’s 
beliefs can, in some cases, only strengthen the “you – me” or “we – them” 
mentality. To avoid this, it is important to simultaneously promote 
intercultural/interfaith interaction in everyday life, where faith and culture 
are not central. In everyday interactions (such as at the workplace, in sports, 
at festivals or in schools) the focus should ideally shift to other aspects of 
identity, whereby commonalities rather than differences are brought to the 
surface and bridges can be built. 

For the reasons stated above, it is of high importance to bust stereotypes 
and engage in a debate about the impact and potential of diversity for local 
development. 
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It is also important to foster a shared culture of diversity that is part of 
everyone’s daily life. It is essential to draw attention to the community’s 
diversity, as part of its identity and cultural heritage, and to encourage 
people to realise the personal and societal advantages of diversity. 
Encouraging to attend intercultural festivals or events where young people 
can get into contact with disadvantaged groups is an effective activity in this 
regard.  

Discussion questions such as, “Describe something about yourself that no 
one can tell merely by looking at you,” or “Think of a commonly held 
stereotype you have of someone from a different background to yours” are 
useful activities for this unit.  

Another recommended activity for this unit is the “I am, But I am Not” 
game: Each participant folds a piece of paper in half to create two separate 
columns. In the first column, they write “I Am”. In the second column, they 
write “I Am Not”. In between these two columns, write the word “But”. The 
final phrase will read “I am _____, but I am not _____.” Participants fill in 
the first blank with some kind of common identifier, such as their gender, 
race, religion, or age, and the second with a common stereotype about that 
group which is not true of them (whether the stereotype is positive or 
negative). Make sure there are no questions and have everyone write at 
least 5 statements. Allow participants to share their statements with the 
team and have an open and respectful discourse on stereotypes. 

The key to this activity is the process of examining one's own identity and 
the stereotypes associated with that identity, then having one's own 
stereotypes challenged through others' stories and stereotype challenges. 

Learning Activities for Unit 2.2:  
 
Checkbox: 
 
Choose the words that challenge common stereotypes. 
 
Male/female midwife 
Male/Female constructor 
Young/Old fashion model 
Girls/Boys playing with trucks 
Conservative/open-minded Muslim 
Poor people are educated/uneducated. 
Pretty girls are smart/silly. 
 
Multiple Choice:  

Which of the following is an example of a stereotype? 

A) Your negative treatment of an out-group member 
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B) Anxiety due to contact with a stranger  

C) A perceived threat due to contact with an out-group member 

D) Only women make good nurses 

   

Unit 3 Title: 
Self-
expressi
on and 
interpers
onal 
dialogue 
 

Introduction to Unit 3 

In this unit, we will focus on how to boost self-efficacy, a key ingredient for 
the problem-solving skill, among young populations, and improve their 
creative ability to conceive and communicate their ideas and feelings.  

Self-efficacy is an essential indicator of how individuals organise their 
thoughts and behaviours. Therefore, it has a significant influence on self-
expression as well as interpersonal communication. This “can do”-cognition 
reflects a sense of control over one’s environment and an optimistic belief 
of being able to alter challenging environmental demands by means of one’s 
own behaviour. Hence, it represents a self-confident view of one’s capability 
to deal with unavoidable stressors in life. Self-efficacy beliefs can promote 
resilience by activating affective, motivational, and behavioural mechanisms 
in taxing situations. Self-efficacy, therefore, has been conceptualised as one 
component of resilience (Rutter, 1987).  
Many studies and projects show that at the heart of the violent 
radicalisation issue lies the young people’s incapability and failed attempt to 
articulate their ideas. For this reason, we will focus on improving the 
communicative skills of young individuals, promoting their self-expression 
and stimulating their prosocial attitudes.  

  

  Topic title 3.1: Forming Positive Self-efficacy 
 
Self-efficacy can be defined as the belief in one’s own abilities to 
successfully perform an action. While related to the so-called ‘quest for 
significance’, self-efficacy is more than the wish to matter or ‘be someone’; 
it is the belief that one is capable of doing so. Rather than describing 
objective skills or capabilities, self-efficacy describes self-perception of one’s 
agency. 
 
Low self-efficacy implies the expectancy of failure and individuals will not be 
motivated to act if they do not expect to succeed. High self-efficacy makes 
individuals confident and increases the likelihood that an individual exposes 
themself to the situation in question and takes action. Self-efficacy, 
therefore, partially determines the social situations we expose ourselves to. 
Self-efficacy is also an important tool to grow confidence, self-esteem and 
optimism and a prerequisite for speaking up one’s mind.  
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The belief in self-efficacy forms the basis for motivation, well-being and 
personal gain. For this reason, if individuals don't believe they can produce 
the desired results, they will have less encouragement to act or move on 
when they face difficulties.  
 
Researches indicate that increased self-efficacy may lead to improved 
attitudes to learning and problem-solving, educational achievements, 
increased self-determination, and increased volitional control of behaviour 
and decision-making (Schunk 1991).  
Since self-efficacy is one of the determinants of human behaviour, it is, 
therefore, likely to play a role in radicalisation processes and subsequent 
violent behaviour as well.  
  
The constructs of self-efficacy and self-concept are distinguishable, as 
individuals’ self- 
concepts are higher-order constructs that not only contain the belief in 
being able to  
accomplish goals with one’s own action, but also further attributes and 
attitudes towards  
oneself. This includes an ideal self and the disparity between the actual and 
ideal self, which makes the self-concept a more complex construct than self-
efficacy. One of those components might be “I am a marathon runner,” or “I 
am a couch potato,” which can be highly salient for a person. However, 
another person might define their self-worth not through participating in 
sports or not, but for example, by being a volunteer or a manager, or having 
a sense of humour.  
  
Comparative analyses found self-efficacy to be a better predictor of 
behaviour than an  
individual’s self-concept (Pajares & Kranzler, 1995). The reason is that self-
efficacy is not  
only competence-based, but is also operative (behavioural) and prospective. 
  
Perceived behavioural control is conceptually very close to self-efficacy. 
Both concepts  
refer to individuals' beliefs about attaining certain outcomes. The difference 
between  
them is hard to understand, but the item phrasing is typically a bit different, 
as perceived  
behavioural control items mostly incorporate a statement about the 
easiness or difficulty, such as “It is easy/difficult for me to…,” whereas self-
efficacy items rather incorporate the “can-do”-component. Hence, they 
most likely start with an expression such as “I am sure that I can…” A typical 
perceived behavioural control item would therefore be “It is easy/difficult 
for me to finish a marathon race.”  
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Learning Activities for Unit 3.1: 

Multiple Choice: 

Through which primary way do we develop our self-concepts? 

 . Reflections during our solitude 
A. Interaction with others 
B. Religious beliefs 
C. Building defences against unwanted experiences 

Two people speak Spanish as a first language and English as a second. With 
regard to this trait, one has been made fun of for her accent, was punished 
by teachers in elementary school for speaking Spanish, and feels inferior. 
The other has always been praised by teachers and family for speaking two 
languages; she is happy when co-workers call upon her to translate, and 
feels proud and accomplished because she is bilingual. With regard to the 
Latinas' self-concepts, what does this example illustrate? 

 . That having the same traits results in the same or similar self-
concepts 
A. That self-concept consists not only of the traits we possess, but also 
of the significance we attach to them 
B. That reflected appraisal helps to shape self-concept 
C. Both b and c 

 
Two parents believe that their child is a great athlete; they buy him the best 
equipment, pay for special coaching and camps, and praise his efforts. He 
becomes a skilled athlete. Which concept this scenario is typical of? 

 . Sympathy 
A. Empathy 
B. Attribution 
C. Self-fulfilling prophecy 

 
Topic title 3.2: Self-expression and Communication Skills 
 
As a set of primary skills necessary to establish interpersonal relations, self-
expression and communication skills are an essential source of self-worth 
and self-efficacy, and foster self-realisation. They are relevant in society and 
relationship management, including gaining and maintaining friendships. 

Self-expression is, at its core, the action of expressing yourself, and it can 
take various forms. You can use your words, facial expressions, body, 
movements, clothing, actions, and possessions to express your authentic 
inner self. Self-expression is vital for young individuals to foster their social 
and civic competencies. One method proven effective for improving self-
expression skills is the ‘I feel... when... because... statement’ activity. Instead 

https://positivepsychology.com/dabrowskis-positive-disintegration/
https://positivepsychology.com/dabrowskis-positive-disintegration/
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of focusing on the actions or behaviours of the listener, feelings statements 
focus on how those actions make the speaker feel. Encouraging participants 
to find five example situations from their own lives that fit in the ‘I feel... 
when... because...’ statement would be helpful for this unit. Example: I feel 
upset when I see no call/text notification on my phone because I feel 
unimportant and lonely. 

Communication, on the other hand, is the act of transferring information 
from one place to another. It may be vocally (using voice), written (using 
printed or digital media such as books, magazines, websites or emails), 
visually (using logos, maps, charts or graphs) or non-verbally (using body 
language, gestures and the tone and pitch of voice). In practice, it is often a 
combination of several of these. It is a two-way process. In other words, it 
involves both the sending and receiving of information. It, therefore, 
requires both speaking and listening, but also—and perhaps more 
crucially—developing a shared understanding of the information being 
transmitted and received. Body language and gestures can help 
communicate thoughts, feelings, suggestions and a range of other 
information. These non-verbal behaviours assist us in understanding and 
decoding what the person is saying while also enhancing our conscious 
understanding of people’s reactions to what we say and how we say it.  

In order to create a dialogue conducive to building resilience, it is crucial to 
create a ‘safe space’ for all young people in a group to be able to take part 
in the discussion. Key factors for successful facilitation in a more fluid 
setting include the use of ground rules, inclusivity, and the ability to deal 
with disagreement, dispute and unpalatable opinions (factors which are 
explored later in this section). These are all key in ensuring a ‘safe space’ for 
dialogue. This could mean providing young people feel safe to express their 
views, regardless of their views or how people may react to them. It could 
also mean young people are free and safe to ask questions without worrying 
about that question being ‘silly’ or ‘wrong’. Furthermore, a safe space might 
mean that a participant is able to say when they have found a view or a 
question from the group offensive or unacceptable. 
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Moreover, the ability to positively and respectfully disagree should be 
central to encouraging constructive and respectful interaction. Positive 
disagreement refers to the capacity of young people to engage with 
different perspectives without necessarily agreeing with them, to have the 
confidence to acknowledge the disagreement and debate it in such a way 
that no party feels unduly undermined or offended. Participants can be 
encouraged to brainstorm the words or phrases that mean ‘disagreement’ 
(fight, argument, problem, exchange of views etc.), discuss their differences 
and decide whether these words hold positive or negative connotations. 
Also, part of disagreeing appropriately involves using an empathy 
statement. Participants can be asked to think of empathy statements that 
are said during a disagreement. Examples are ‘I understand how you feel’, ‘I 
can see why you think like that’, ‘I hear what you are saying’ etc. These 
words or actions also help us keep a disagreement from turning into a fight 
or shouting match.  

There are two key elements for positive disagreement: 1) Encouraging 
young people to recognise that they have a right to express their views, that 
this is a universal right and as such they should respect others’ right to do 
the same; 2) Building young people’s capacity for empathy, that is, 
understanding and imagining how others feel.  

Learning Activities for Unit 3.2: 

Put the statements below in the right order:  

because I imagine that you are going to hurt yourself and someone else, too 
(3) 

I feel really upset (2) 
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so that you can get out of here in one piece and I can stop worrying about a 
collision (5) 

John, when I see you racing your wheelchair down the hall (1) 

so I want you to promise me right now that you will slow down (4) 

--- 

because I want to start cooking dinner right away (3) 

and I want to ask you to help me do the dishes right now (4) 

I felt irritated (2) 

When I saw the dishes in the sink (1) 

so that dinner will be ready by the time our guests arrive (5) 

Multiple Choice: 

You have been standing in a queue for a long time to buy tickets for a 
movie. A man suddenly comes and stands in front of you, out of turn. What 
should you do?  

 . Scream at the person so that he never repeats the mistake  
A. Inform him politely that there is a queue and everyone is waiting for 
their turn  
B. Not say anything directly but complain about him to other people  
C. Stay quiet and let the person go ahead  

 

Learnin
g 
Activity 
#1 for 
1, 2 & 3 
units 

False & 
True quiz 

As described in the table of activities below 

   

   
   
Unit 4 Title: 

Example
s  

 

Learnin
g 
Activity 
#2  

Multiple 
choice & 
False/Tru
e quiz 

As described in the table of activities below 
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Evaluat
ion of 
the 
learnin
g 
experie
nce 

For the 
CPD 

Quiz  

False – 
True quiz 
and 
multiple 
choice 

 
Learning Activities for All Units 

 
 

1. True or False Questions 

 
Empathy and sympathy are essentially the same. (False) 

Sarcasm is an example of when words, body language, tone and facial 
expression may not match. (True) 

Common perceptual errors often distort our perception of others but have 
little impact on our communication with others. (False) 

It’s okay to interrupt if you think the other person is wrong. (False) 

Most people may start to feel defensive when a conversation starts with 
“you did this wrong”. (True) 

When you show respect to whomever you disagree with, he or she will be 
more willing to listen to you. (True) 

0.  
 

According to the Six Thinking Hats formula shown above, which 
reactions belong to which hats?  
Situation: I forgot my bag in the metro. There were no valuable 
things in the bag except for my identification card. I’ve already sent 
emails to the public transportation authority with no response yet.  

 
 
 . Now that I will apply for a new ID card, I can get a better photo of it. 
I didn’t like the old photo anyway. (Yellow Hat) 
A. I hate when this happens. It is the public transportation’s 
responsibility to find my bag and I will not give up until I get my bag back. 
(Red Hat) 
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B. First, I must research my chances of getting my bagback from 
previous lost and theft cases.  (White Hat) 
C. I will hang posters with my phone number on metro station walls so 
that if someone finds my bag they can call me. (Green Hat) 
D. Whoever found my ID card, could have done something illegal with 
it. So I’d better declare it lost to the police right away. (Black Hat) 
E. First I will wait for one more day to see if I hear from the authority. 
If I don’t hear from them, I will declare my ID lost, collect all necessary 
documents and apply for a new ID. (Blue Hat) 

 

 

 
E-module 4 (ALDA): Positive Political Participation 
 

MODULE 
I  

CONTENTS  

  
Title:   

Positive political participation 
Target 
group: 

 
Youth workers, educators, teachers, front-line practitioners,  

Learning 
Objective
s: 

- To learn to form the youth opinion 

- To learn to argue and reflect on one's opinions 

- How young people can get information 

- To evaluate information 

- Recognise facts and distinguish them from opinions 

- Confronting sources and interpretations 

- Evaluating interpretations 

- Understand the process of negotiation 

- To provide a basis for negotiation for young people (useful for work, in everyday life, 
for trading, buying or selling). 

- To teach the basics of democratic debate (exchange of ideas, mutual respect, open-
mindedness, tolerance, listening, etc.) 
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- Organize and lead a discussion  

- To appropriate methods of citizen mobilization  

→ In sum: to teach young people to construct their own reasoning and thinking, to 
express themselves politically, to engage civically, to debate, to negotiate, to 
understand democratic institutions, to have a constructive and critical opinion, to 
express themselves politically. 

Overall 
duration:  

 1,5 h 

  
Unit 
1  

Titl
e: 
Ho
w 
to 
sha
pe 
my 
pol
itic
al 
opi
nio
n 

Topic title 1.1: Introduction 
  
Discussing, exchanging, defending one's ideas. Expressing your opinion is a way of 
existing and asserting yourself. There are no instructions on how to build an opinion, 
but here are some ways to consolidate the ideas that are important to you and boost 
your thinking. 

Learn about a specific subject, understand that opinion is not fact, understand how to 
make a difference on a subject that is important to us, by implementing relevant, 
realistic actions at a level that is accessible to us. All this can be learned, and there 
are methods to help young people learn about these complex subjects which can 
help us in our personal development. 

It is crucial to have a precise method to better understand these subjects because 
otherwise, we either lose interest in them and leave them to others, or we find 
ourselves overwhelmed by the amount of possibilities that we have, which prevents 
us from taking action. 

Topic title 1.2: Description How to choose a cause 

Learning objectives:  

● choosing a cause to defend among others  
● identifying the needs of a particular cause  
● learning how to implement an activity helping participants to understand a 

design thinking process  

Definition: By “cause” we understand a case or issue, a principle or movement that is 
militantly defended or supported, or a charitable endeavour.  

There are many causes to which we can relate, so many that we are overwhelmed by 
them, which tends to discourage us from taking action, given our very limited capacity 
to act on the problems we see around us. Prioritising causes is not about giving up 
interest in a particular issue, but rather about choosing to make a difference in a 
particular area.  
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So how do we choose a cause?  

It is also about asking what issues I care about and/or am interested in, or identifying 
the issue that I feel is unfairly neglected in today's society.  

In practice: cause prioritisation  

Ask the participants to list the causes they care about. For example: end food poverty, 
find the key to happiness, help the elderly to have social contacts etc. Then for each 
cause, invite participants to think about how they can make a change in every of the 
chosen causes within their lifetime. The amount of causes they care about will be mostly 
very important, while the actions individuals intend to take are much scarce. For the 
most neglected causes or the most precise ones, taking action to make a change will 
appear much more easy and impactful than for the wide and “famous” causes.  

 
Secondly, it is about asking what kind of resources I have at my disposal.  

Money is not the only resource available to us, and it is often the least available. We 
also have social and political capital, which we can use by voting in elections, 
participating in local consultations, demonstrating, signing petitions or advocating in 
our respective social circles, such as family, friends, classmates, colleagues.  

Time is the easiest resource to mobilise. It can be spent learning, making decisions or 
taking action in our various courses, jobs, volunteering.  

It is important to remember that we all act differently depending on the context in 
which we find ourselves. This forces us to assess our personal skills and knowledge, or 
those that we might develop in the future.  

What are the needs?  

Choosing a cause means identifying a problem but also possible courses of action to 
help to solve it. This process of ideation involves extensive brainstorming, which is 
particularly effective when done in a group.  
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Putting into practice with a design thinking exercise: 

The designer starts with a problem (objective) whose solution is not known to arrive at 
the maturation of a creative and original idea that meets the identified needs.  

Expected outcomes of the activity: 

● A rapid and shared understanding of the problems encountered. 
● Generate proposals for innovative solutions. 
● Facilitates decision making 
● Optimisation of project/initiative processes at the right cost. 
● Fosters the involvement of participants, group cohesion and the relevance of 

the results. 

To do this, we propose the lotus blossom tool, which enables several courses of action 
to be identified for a problem in a dynamic way, by proceeding with the interaction 
and association of ideas.  
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Phase 1: Inspiration  

Objective of the activity: Identification of community needs and problems using the 
Lotus Blossom Tool  

1. Choose a problem to address in your city, write it in a square in the centre. In 
the other eight squares, write the possible causes of this problem.  

2. Each person or team chooses one of the causes identified.  
3. For each cause, three questions are answered:  

1. What is the problem? 
2. Who is the audience/user to be reached?  
3. What are their needs?  

The idea is to be able to formulate this in the following format: (b) The 
user......................... (c) needs .................................. (a) because ................................... 

Then each person or group presents their results to the others, in the form of bilateral 
interviews. The exercise is done in turn. The aim is to identify aspects not taken into 
account when dealing with the problem through the questions asked and the exchange 
that takes place when asking these questions. 

Finally, we reformulate with the following format:  

● How can we address the problem?  
● For whom do we do it? 
● For what purpose?  

Phase 2: Finding solutions  
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Description of the activity: Each group will brainstorm the actors that are related to the 
problem (or solution) and the effect of each (positive or negative). 

Then they will present this system of interaction of the actors (stakeholders) in the 
form of role plays, diagram presentations... up to them to choose). 

Brainstorming: 

Ask the groups to brainstorm ideas for solutions. There should be a minimum of 10 
ideas per group. The choice of solution ideas can be made through the following 
method:  

Each team member scores (from 01 to 05) the solution ideas written during the 
brainstorming in 3 different categories:  

● Desirability of the idea  
● Viability of the idea  
● Feasibility of the idea  

By counting the scores acquired by each solution idea at the end of the exercise, the 
idea with the highest score is retained. 

Phase 3: Present the solution  

Using a free medium (powerpoint presentation, scheme, diagram, role play), each 
team presents the chosen solution to the others, making sure to explain their response 
to these three points:  

● How will you proceed?  
● What impact will it have?  
● Why is it effective?  

Sources:   

● Care about all the things? Here's how to choose a cause to support 
● B. LAHZAMI, A. BOUSLEH, Kit du facilitateur - Comité Jeunesse, projet 

INJEDEED, ALDA, UNDEF, november 2021 

  
Topic title 1.2:  How to form  my opinion 

Title: "How to form my opinion". 

 
Objectives: 

 
- Teaching young people to form their own opinions 

https://www.youtube.com/watch?v=LMzwSx2Bphw
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- To teach young people to argue and reflect on their opinions 

- How young people can get information 

- Enable young people to evaluate information 

- Help youth to recognise facts and distinguish them from opinions 

- Confronting sources, interpretations and evaluating interpretations 

 How will it address the learning objects? 

● By an interactive approach, with a theoretical lecture followed by a quiz. 
● By making a conceptual point about the terms 
● Choosing an approach to provide a reading grid and the basic foundations 

necessary to form an opinion  

_______________ 

What is the purpose of this module?  

To be able to reflect on the way in which opinion is constructed, it is first necessary 
to define what an opinion is and to see how it is constructed and how it is fed. We 
will therefore look at the way in which an opinion is constructed, the prerequisites, 
the necessary dispositions, the postures to adopt and, of course, what to avoid. 
Teaching young people to construct and structure an opinion, a way of acquiring 
critical thinking in short. 
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A question comes to mind, a subject intrigues you, a theme interests you.. 

What is an opinion and how is it formed? 

By "forging" we mean "shaping", "creating", "modeling" an opinion that is our own, 
that belongs to us and that is based on our knowledge or experience and not on the 
simple popular doxa. It is especially important for young people to learn that an opinion 
is, however, biased and directed; it is, by definition, never entirely neutral. 

An opinion can be defined as a view or judgment formed about something, not 
necessarily based on fact or knowledge, or a statement of advice by an expert on a 
professional matter. 

The best way to form an opinion is to be aware that opinions are everywhere: in the 
media, in debates, in discussions with friends or family, etc. and that our opinion is 
shaped by them. We must therefore try to inform ourselves as much as possible, to 
read opposing and contradictory opinions, to understand each argument and to check 
its validity. 

It is also important to remember that the reasons for holding a particular opinion can 
change, so it is important to take a step back. This is particularly true at younger ages, 
when one may be committed to a cause, have convictions, political ideas that may no 
longer hold true or that may change once one steps back. 
 

 

In order to build an opinion, young people need to read about the issue in question 
(books, newspapers, summaries, essays, etc.). This is a fundamental step that will allow 
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them to reflect, compare, look for the meaning of a word or a phrase, store up 
knowledge, and even master the basics of a field or a theme.  

Once they have read about the subject that intrigues them, once they have 
accumulated basic knowledge of the subject that torments they or interests them , it 
is important to read texts with contradictory opinions. This step is necessary and 
unavoidable in order to form their own opinion. Reading texts that support the same 
theory, that go in the same direction, that have similar or even identical opinions on 
the subject will not help them to build their opinion effectively. It is therefore essential 
to cross-check sources, to read texts or hear speeches from different sources, so as not 
to be locked into a single, monolithic, homogeneous discourse.  

Exchange with others, discuss with people who have a solid and constructed 
knowledge on the issue, or even an expertise. Discuss, confront these ideas with 
others, but also confront personal/individual experience, their personal relationship, 
their life, their experiences in relation to the subject, analyze to what extent their 
personal experience can help you build an opinion on a given subject.  

A crucial element and sine qua non for building an opinion is to develop a critical mind, 
which is inherent in the construction of an individual opinion.  
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In conclusion, in order to construct an opinion, one must: obtain information, then 
evaluate the information, distinguish between facts and interpretations, then 
confront the interpretations and evaluate the latter. It is necessary to show curiosity 
(fundamental to build one's opinion, to have the desire to know, to develop an open 
mind), autonomy (to try to think for oneself, to free oneself from the opinion of 
others, to be wary of prejudices), lucidity (to know what one knows with certainty, 
what one assumes and what one does not know), modesty (to be aware of being 
wrong, of the complexity of reality, to accept being wrong) and listening (to be 
interested in the opinions of others, to accept other opinions). 

sources: 

https://www.youtube.com/watch?v=-W8R0ly9ED8  

https://www.youtube.com/watch?v=6OLPL5p0fMg  

https://www.pedagogie.ac-aix-marseille.fr/upload/docs/application/pdf/2019-
06/formation_reseau_aix-pertuis_esprit_critique-en-ligne.pdf 
https://www.ouest-france.fr/societe/conseil-comment-se-construire-une-opinion-
3197267  

https://ledrenche.ouest-france.fr/labo-du-debat/comment-se-forge-t-on-une-
opinion/  

https://www.apel.fr/fileadmin/user_upload/documents/familleeteducation/lemagazi
ne/526/FAMIL526_012-019-Dossier.pdf 

https://www.youtube.com/watch?v=alz0LUokpH8 

Lear
ning 
Acti
vity 
#1 
for 
Unit 
1 

Qu
iz 

As described in the table of activities below 

 
Quiz on the opinion forming 

On what is an opinion based? 

- Experience 

- Knowledge 

- Popular doxa 

- Facts 
 

Can an opinion be neutral? 

- YES                                                                               -NO 
 

https://www.youtube.com/watch?v=-W8R0ly9ED8
https://www.youtube.com/watch?v=6OLPL5p0fMg
https://www.pedagogie.ac-aix-marseille.fr/upload/docs/application/pdf/2019-06/formation_reseau_aix-pertuis_esprit_critique-en-ligne.pdf
https://www.pedagogie.ac-aix-marseille.fr/upload/docs/application/pdf/2019-06/formation_reseau_aix-pertuis_esprit_critique-en-ligne.pdf
https://www.ouest-france.fr/societe/conseil-comment-se-construire-une-opinion-3197267
https://www.ouest-france.fr/societe/conseil-comment-se-construire-une-opinion-3197267
https://ledrenche.ouest-france.fr/labo-du-debat/comment-se-forge-t-on-une-opinion/
https://ledrenche.ouest-france.fr/labo-du-debat/comment-se-forge-t-on-une-opinion/
https://www.apel.fr/fileadmin/user_upload/documents/familleeteducation/lemagazine/526/FAMIL526_012-019-Dossier.pdf
https://www.apel.fr/fileadmin/user_upload/documents/familleeteducation/lemagazine/526/FAMIL526_012-019-Dossier.pdf
https://www.youtube.com/watch?v=alz0LUokpH8
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Does an opinion have to be based on knowledge or facts? 

- YES                                                                               -NO 
 

Since information is everywhere (family, media, social networks), how can I build my 
own opinion in the face of a flood of information? 

- Informing oneself 

- Read opposing and contradictory opinions 

- Compile all existing opinions 

- To be free from and not to follow any information 
 

Is an opinion immutable? 

- YES : in essence, it does not change 

- NO : an opinion can change, so it is important to take a step back 
 

To form one's own opinion, one must: 

- read texts with contradictory opinions 

- cross-reference the different sources 

- accumulated basic knowledge 

- listen to the opinions of people I trust 

- follow the consensus opinion 
 

How is it beneficial to exchange with someone? 

- confront these ideas with other 

- confront personal/individual experience 

- prove with arguments that your opinion is better 
 

What qualities are required and necessary to form an opinion? (5 answers) 
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- curiosity 

- autonomy 

-respect 

- lucidity 

- eloquence 

- modesty 

- talkative 

- listening 
        

 

What is the sequence of actions to build an opinion? 

- Information, evaluation of the information, distinguish (between facts and 
interpretations), confrontation of the interpretations and evaluation of the 
interpretations 

- Distinguish, get information, evaluation of the information, confrontation of the 
interpretations and evaluation of the interpretations 

- Confrontation of the interpretations, distinguish (between facts and interpretations), 
informations, evaluation of the information and evaluation of the interpretations 
 

(- Information, evaluation of the information, distinguish (between facts and 
interpretations), confrontation of the interpretations and evaluation of the 
interpretations) 
 

   
Unit 
2 

Titl
e: 
Ho
w 
to 
dis
cus
s 
my 
pol

Topic title 2.1: Managing a discussion with different points of views in order to reach 
consensus 
 
Description. 

Learning objectives:  

● to implement a conversation about a sensitive issue in class 
● to make sure everyone express themselves in a peaceful and constructive 

way on a particular topic  
● to organise the talk and explain what it takes to express an opinion wisely  
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itic
al 
opi
nio
n 

● Managing a debate by avoiding immobilising polarisation  
● Managing a debate without mobilising beliefs or philosophical values but 

rather by thinking of possible consequences of an action 

The most difficult disagreements involve things that all people hold dear, things that 
are intrinsically valuable, such as freedom, security, or fairness. A decision that would 
favor one of these imperatives might adversely affect another. For example, measures 
that would make us more secure could restrict our freedoms. These decisions are 
difficult to make because there are no experts on what should be. And people are 
disinclined to compromise when the things that are most valuable to them hang in the 
balance. Furthermore, we feel strongly about the things we hold dear. So emotions are 
involved when we try to make decisions. 

Although we probably won’t ever be in complete agreement, we have to work through 
the conflicts to the point that our best collective judgment emerges. Otherwise, people 
get bogged down in endless solution wars, and unresolved differences lead to 
polarization. 

The «Naming and framing» is a participatory method, developed by the Kettering 
Foundation, focused on how to describe wicked problems and present different ways 
to address them so as to encourage sound judgments and avoid immobilizing 
polarization.  

Such a method shall then facilitate deliberation and constructive exchange of ideas. A 
deliberation is a confrontation of views aimed at deciding on a problem or a difficult 
choice through the adoption of a considered judgement or decision. It can be carried 
out by an individual alone, but also by a group of individuals or a community. It usually 
leads to a decision or a choice, but can also lead to a dead-end. Deliberation is 
grounded on moral values, which are not technical, universally accepted by everybody. 
Issues are issues because there are values – based disagreements. 

The method in practice  

Naming a problem  

The problem shall be named in a way that is comprehensible for every student. Also, 
the way we name a problem, impacts on our reflection and on the approach we take 
to solve it 

Framing the problem  

What are the different approaches to address the issue? The process is not linear, each 
time we frame it in a way, the naming changes. What is this issue about? An economic, 
health, education issue? How do we categorize it? 

Therefore, in order for citizens to make sound decisions and take effective collective 
action, they have to: 

● Connect with the things that are deeply important to them 
● Deal with normative disagreements that can lead to immobilizing polarization 
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● Identify the things they can do through their collective efforts to help solving 
problems 

How to frame the issue?  

1. Concerns gathering  

Interviewing people to get what they think about this issue.  

How does the issue concern them? What concerns were familiar to you? What 
concerns were new to you? What was different from the way you see the issue? In 
which way was it different?  

Example: mental health issues  

A brainstorm shall gather all the possible concerns that relate to the issue.  

● Concern about their own health 
● Concern about their families’ health  
● Persons with mental illness might be a danger for themselves or for the others 
● They cannot be treated only with medicines, they need psychiatric support 

 
 
0. Clustering  

Group the listed concerns together. When grouping concerns together, think about 
common underlying values. What is the foundation of these concerns? Values are not 
necessarily moral values per se, but they can also be just things that people care about, 
that are important for them. Try to put the values into a short, clarifying sentence. 

Example: mental health issues  

● Cluster 1: concerns gathered together under the value: “Individuals with 
undiagnosed or untreated mental health problems create difficulties for 
themselves and those around them» 

● Cluster 2: concerns gathered together under the value: «Studies show that 
people who have mental illness can very often recover with a combination of 
therapy, medical help, and continued support»  

● Cluster 3: concerns gathered together under the value: «As a society, we have 
become oversensitive to behavior that previously would have simply been 
considered “different.” 

 
 
0. The options 

Turn clusters in options. Each option responds to an underlying value. If this is your 
concern, what are the actions that you would undertake to solve it? Think of 5 – 6 very 
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specific actions, for each option. And for each of them, think who should do these 
actions (The government, the police, etc.) 

Then, for each action, let’s think about drawbacks or downsides we would need to 
accept consequences that might occur. What should we expect?  

 Example: mental health issue 

● Option 1: “Put safety first” 
● Option 2: “Ensure mental health services are available to all who need them» 
● Option 3: «Let people plot their own course» 

Deliberation:  

Now that every participant has been properly introduced with the issue, a roundtable 
can be organised, asking everyone to share how they connect themselves to the issue 
(from their personal perspective, how they were or are affected by it). 

 
Conclusion:  

Such a framework provides enough structure to direct the conversation out of 
predictable and partisan or ideological channels. It helps thinking about pros and cons 
of a (political) action.  

 
Sources:  

https://www.kettering.org/catalog/product/naming-and-framing-2016 

https://www.kettering.org/core-insights/democratic-practices 

 

Topic title 2.2:  How to negotiate 
 

Objectives: 

- Understand the process of negotiation (usefulness, functioning, , concessions, 
agreement, outcome). 

- To provide a basis for negotiation for young people (useful for work, in everyday life, 
for trading, buying or selling). 

 How will it address the learning objects? 

● By an interactive approach, with the combination of a theoretical course and 
a practical exercise  

●  By defining the negotiation and the framework to be followed to carry it out 

https://www.kettering.org/catalog/product/naming-and-framing-2016
https://www.kettering.org/core-insights/democratic-practices
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What is the purpose of this course?  

- To learn the general approach and process of a negotiation 

- Learn the ins and outs of a negotiation, the different stakes and parties 
 

_____________________ 

What is negotiation ? 

 

Negotiation is not just for salesmen, businessmen, politicians or diplomats. It is a 
process that will be repeated throughout our lives, both professionally and 
personally; whether it is to negotiate more time for an activity, to organise an event, 
to choose a holiday destination, to discuss our salary or contract, we are constantly 
negotiating. 

Indeed, negotiation is part of everyday life. It is present everywhere, in family life as 
well as in professional life. It is also central to the political and diplomatic sphere at 
national and international level. 

The way in which the parties conceive of negotiation has a decisive influence on its 
outcome. The fact that negotiation is seen as a duel generally leads each part to 
adopt more combative postures than usual. The negotiation methods, strategies and 
tactics used are thus often based on the way in which the outcome of discussions and 
relations with others are perceived. 

In short, negotiation is the act of bargaining, i.e. : dealing with someone, negotiating, 
to discuss the terms of an arrangement in order to reach an agreement or convention 
satisfactory to all parties, whether in the private or public domain. 



   
 
 
 

2020-2-UK01-KA205-0795 
 

88 

   

Example: negotiation between a large-scale retailer and a producer. 

 

By extension, to enter into talks with the opposing party with a view to ending a 
dispute or conflict or to drafting a joint text, particularly at the international level. 

Example: negotiation for a peace agreement. 
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Discussions between social partners to reach agreement on a matter of economic 
and social policy. 

Example: wage negotiations. 

 

Negotiation is a process that involves the confrontation of incompatible material or 
quantifiable interests of two or more interlocutors, usually over a period of time. In 
order for the negotiation to succeed, the different parties must make mutual 
concessions in order to make the different interests compatible. 

Negotiation is a process of communication and exchange between at least two 
parties, the purpose of which is to organise a relationship or resolve a problem 
between them. 

The negotiation process can be part of a cooperative relationship between the 
parties or a competitive one. It is common for a negotiation to alternate between 
these two types of relationship. 

Negotiation is a process that can be found in all social relationships. It is the main 
non-legal means of settling disputes peacefully, both nationally and internationally. 
Traditionally, in democratic societies, labour relations and conditions of work are 
subject to negotiations between management and labour. 

How to negotiate? 
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1) First of all, the personal issues and the dispute must be dealt with separately 

2) Prepare your negotiation, coordinate it, prepare your arguments 

3) It is recommended to have in mind beforehand a maximum objective (reasonable 
but difficult to achieve), the target objective (reasonable, achievable, acceptable and 
most likely) and the minimum objective (unacceptable, refusal), all defined in an 
upstream strategy 

4) Each party should avoid blaming or attacking the other party; rather, they should 
talk about themselves. 

Very often the best way to solve problems associated with people is to prevent them 
from happening. Such problems are less likely to arise if the parties have a good 
relationship with each other and see themselves as partners in the negotiation rather 
than adversaries. The parties must be able to focus on their interests while remaining 
open to different proposals and positions. 

5) The main objective is to find a mutual point of agreement, a consensus, to discuss 
the terms of an arrangement in order to reach an agreement or convention 
satisfactory to all parties. 

6) Reach the « Win-win » situation 
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Tools to negotiate  

● Metaphor: metaphor is fundamental to language and allows one to express 
oneself in a pictorial way, to convey a message or an argument with greater 
clarity. The English language and Western culture are rich with metaphor. We 
can see that in advertising and in political and popular culture.  These images 
not only convey messages more powerfully than more straightforward prose, 
they can also fundamentally shape our concepts and ways of thinking. Thus, 
depending on the metaphor chosen, we can substantially influence both the 
content of what we believe and also expand the creativity necessary to draw 
implications from that content.  In negotiation, metaphor is powerful: we 
become more effective when we listen carefully to our own language and 
thus discover our own frame of thinking about the problem at hand. Then, as 
good listeners, we can also do the same for the other side, becoming aware 
of what frames guide their thinking. Finally, it is then up to us to consciously 
decide either to build on the metaphors offered by our negotiation partners 
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or, perhaps, to instead change the guiding metaphors employed, inviting 
them to participate in a different game altogether, all determined by the 
language we choose to use.  

We could conclude this paragraph by underlining the importance of the use 
of metaphor in the sense that it marks the interlocutor. 

● Building the negotiating team: It is necessary to assemble a team, with 
known oratory skills, with some expertise and experience in negotiation. 
Ideally, this team would complement the oratory skills or qualities that we do 
not have, so as to conduct the negotiation in the best possible way. 

● The negotiator's world: It is obvious that it is imperative to know the "world" 
of the negotiator you have in front of you, his psychology, his reasoning, his 
way of arguing and thinking, so as to better understand them. To do this, you 
have to listen carefully and analyse their speech and posture.  

● The strategic adhesion/trust grid: This strategic objectives/trust frame of 
reference makes it possible to position each party by asking oneself two 
questions:Do the negotiator and the other party have:The same idea of the 
goals?The same capacity to trust each other? The frame of reference is made 
up of four blocs:Union: Agreement on targets and trust.Conflict: 
Disagreement on targets and trust.Pending: Disagreement on targets but 
trust exists.Arrangement: Agreement on targets but reticence about 
trust.You can also understand how to get out of the conflict square. 

Sources: 

https://perspective.usherbrooke.ca/bilan/servlet/BMDictionnaire?iddictionnaire=162
0#:~:text=La%20n%C3%A9gociation%20est%20un%20processus,une%20probl%C3%A
9matique%20entre%20celles%2Dci. 

Mark YOUNG and Erik SCHLIE, The Rhythm of the Deal: Negotiation as a Dance, 
Negotiation Journal, April 2011 

https://fr.wikipedia.org/wiki/N%C3%A9gociation#Conception_de_la_n%C3%A9gociat
ion 

https://www.toupie.org/Dictionnaire/Negociation.htm 

https://www.forbes.com/sites/martinrand/2021/05/26/how-to-negotiate-
effectively/?sh=3eeee1bc7d15 

https://www.brightnetwork.co.uk/graduate-career-advice/key-career-skills/how-
stand-out-graduate/top-10-tips-how-negotiate/ 

https://www.mindtools.com/CommSkll/NegotiationSkills.htm 

https://www.cairn.info/la-boite-a-outils-de-la-negociation--9782100807499.htm  

https://perspective.usherbrooke.ca/bilan/servlet/BMDictionnaire?iddictionnaire=1620#:~:text=La%20n%C3%A9gociation%20est%20un%20processus,une%20probl%C3%A9matique%20entre%20celles%2Dci
https://perspective.usherbrooke.ca/bilan/servlet/BMDictionnaire?iddictionnaire=1620#:~:text=La%20n%C3%A9gociation%20est%20un%20processus,une%20probl%C3%A9matique%20entre%20celles%2Dci
https://perspective.usherbrooke.ca/bilan/servlet/BMDictionnaire?iddictionnaire=1620#:~:text=La%20n%C3%A9gociation%20est%20un%20processus,une%20probl%C3%A9matique%20entre%20celles%2Dci
https://fr.wikipedia.org/wiki/N%C3%A9gociation#Conception_de_la_n%C3%A9gociation
https://fr.wikipedia.org/wiki/N%C3%A9gociation#Conception_de_la_n%C3%A9gociation
https://www.toupie.org/Dictionnaire/Negociation.htm
https://www.forbes.com/sites/martinrand/2021/05/26/how-to-negotiate-effectively/?sh=3eeee1bc7d15
https://www.forbes.com/sites/martinrand/2021/05/26/how-to-negotiate-effectively/?sh=3eeee1bc7d15
https://www.brightnetwork.co.uk/graduate-career-advice/key-career-skills/how-stand-out-graduate/top-10-tips-how-negotiate/
https://www.brightnetwork.co.uk/graduate-career-advice/key-career-skills/how-stand-out-graduate/top-10-tips-how-negotiate/
https://www.mindtools.com/CommSkll/NegotiationSkills.htm
https://www.cairn.info/la-boite-a-outils-de-la-negociation--9782100807499.htm
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https://www.beyondintractability.org/cic_documents/summary-getting-to-yes-
FR.pdf 
 

– Exercice –  
 
→  Application of the module through an exercise: negotiating with a grid of objectives, 
issues, limits and priorities. The aim is to facilitate the negotiation by highlighting the 
different alternatives considered (the best one) while keeping in mind the main 
objective of the negotiation, set beforehand by means of a strategy, which will develop 
the different priorities on which to focus, the objective of the negotiation, the limits of 
the negotiation (the maximum offer, the target offer and the minimum offer). The aim 
is to reach an agreement on the target offer, avoiding the minimum offer (leading to 
refusal and the end of the negotiation). The priorities and issues of the other party, its 
limits (maximum, target and minimum offers) and the alternatives it presents must 
obviously be taken into account. 

The aim of this exercise is for both stakeholders to reach a consensus/agreement, for 
both to argue and concede, for both to achieve their goal and target offer, in short, to 
reach a consensus and a win-win agreement. 

→ Set up two teams of two opposing sides, with two to three negotiators in each team. 

→ The choice of topic is obviously not imposed, the ideal being to propose one that is 
not too clear-cut, so as to facilitate the negotiation. 

→ Teams should complete the grid as they negotiate. 
 

 

https://www.beyondintractability.org/cic_documents/summary-getting-to-yes-FR.pdf
https://www.beyondintractability.org/cic_documents/summary-getting-to-yes-FR.pdf
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→ Rational games 
 
Topic title 2.2:  How to debate 
 

Objectives:  
 
- To teach the basics of democratic debate (exchange of ideas, mutual respect, open-
mindedness, tolerance, listening, etc.) 
- Organize and lead a discussion  
 
What is the purpose of this course?  
 
- To learn the motivations and values of a debate 
- To learn the gestures to follow, the reflexes to have and those to avoid 
 
 How will it address the learning objects?  

● With an interactive approach, theoretical course that ends in a workshop 
debate simulation  

● With a clear definition of what a debate is, the purpose of a debate and the 
general framework for conducting a debate 

 
____________________________________ 

In a democracy, everyone has the right to have their own ideas and to confront them 
with those of others. with those of others. At school, among friends, in the family, 
debates allow to express oneself: they defend their point of view, but they also 
discover and listen to opinions, even if they don't agree with them. 
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 How to debate?  

 

Debate is when several people discuss a specific topic and each one gives their point 
of view. In a debate, there are often disagreements, and each person will try to 
convince the others with arguments. Therefore, one must clearly express one's ideas 
and use one's critical thinking to reflect on the opinions of others. Debate is not a 
confrontation with a winner and a loser; it is a discussion where everyone expresses 
themselves freely and where everyone respects each other. 

Democratic debate is based on freedom of thought and freedom of expression. One 
has the right to express one's point of view, but also the duty to let the other speak 
and to listen. They can be for or against an idea, as long as you respect the person 
who thinks differently. Indeed, respect and humility are fundamental qualities in a 
debate. 

Everyone enriches their point of view by discovering different ideas. Stereotypes and 
preconceived ideas can also be challenged more effectively. Finally, the debate 
sometimes leads to a collective decision based on compromises. 

 — Exercise workshop debate –  
 
→ The "Citizen's Café-Debate" 
 
Description and general objective 
- Brainstorming and proposing solutions integrating the contributions of the 
stakeholders (trainer, member of the municipal council, mentor, NGO and active young 
people from the target delegation) on a well-defined theme. 
 
Specific objectives 
- In direct link with the theoretical course on debate, the objective here is to carry out 
a debate simulation , putting the given methodology into practice, formulate 
recommendations responding to some key themes (3, 4 or 5) identified as essential in 
the framework of the general theme of the Citizen Café-Debate and detected during 
the training of trainers of facilitators. 
 
The choice of themes is free, several roles are assigned, as follows:  
 
- Facilitator: As the name suggests, this will be a person who facilitates things. He/she 
is not expected to produce or bring knowledge (like a trainer), but just to help the 
group to move forward. The work of a facilitator is therefore more methodologically 
oriented. They are often completely external and neutral to the group. 
 
- Table facilitator: has the role of presenter. His/her function is to announce the next 
sequence, to introduce people and to remind them of some rules.  
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- Table reporter : the reporter is specialized in assimilating and collecting information 
and news and providing it to the public. It must therefore follow the debate closely, 
following each stage in order to produce a report on the exchanges and the outcomes 
of the debate. 
 
- Social auditor :  helps to reduce gaps between vision/goal and reality, should remind 
the goal and work towards it. 
 
- Mentor: acts as a mediator, moderates the debate and presents it, manages the 
running of the programme. 
 
- Municipal representative : has a political role and local authority, therefore it has 
more powers and resources than other participants and can be particularly stretched 
as its role covers several areas of activity. he/she is presented with proposals and ideas, 
which he/she must then decide on in conjunction with the mentor. 
 
- Youth worker : characters who are the most active and interact and debate with the 
municipal representative, they should submit ideas/proposals to the municipal 
representative, so as to raise the chosen topics and be able to exchange directly with 
the municipal representative  
 

 
 

Sources:  
-https://www.sfu.ca/cmns/130d1/HOWTODEBATE.htm  
- https://www.youtube.com/watch?v=1TSkkxu8on0  
-https://www.uaa.alaska.edu/programs/seawolf-debate/programs/cabin-fever-
debates/how-to-debate.cshtml  
- https://www.sdstate.edu/students-association/keys-successful-debate  

https://www.sfu.ca/cmns/130d1/HOWTODEBATE.htm
https://www.youtube.com/watch?v=1TSkkxu8on0
https://www.uaa.alaska.edu/programs/seawolf-debate/programs/cabin-fever-debates/how-to-debate.cshtml
https://www.uaa.alaska.edu/programs/seawolf-debate/programs/cabin-fever-debates/how-to-debate.cshtml
https://www.sdstate.edu/students-association/keys-successful-debate
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-https://www.debating.org.nz/wp-content/uploads/2006/08/NZ-Schools-Debating-
How-to-Debate-Guide.pdf  
 

Lear
ning 
Acti
vity 
#2 
for 
Unit 
2 

Qu
iz THE VALUE OF THE DEBATE QUIZ  

Is it possible to debate alone ? 

°YES                                                                           °NO 

(no) 

Is the debate about attacking with arguments or trying to convince? 

°Attack                                                                           °Convince 

(convince) 

 

Is there necessarily a winner and a loser in a debate? 

°YES                                                                           °NO 

(no) 

 

Is the aim of the debate to express one's opinion and then to argue and defend it or to 
impose it? 

°EXPRESS                                                                           °IMPOSE 

(express) 

 

-What are the core values of the debate? (2 answers) 

- TO EXPRESS ONEFSELF 

- TO ARGUE 

- TO DEFEND ONESELF 

- TO LISTEN 

(to express oneself +to listen) 

https://www.debating.org.nz/wp-content/uploads/2006/08/NZ-Schools-Debating-How-to-Debate-Guide.pdf
https://www.debating.org.nz/wp-content/uploads/2006/08/NZ-Schools-Debating-How-to-Debate-Guide.pdf
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What qualities are needed for a debate? (2 answers) 

- HUMILITY 

- GENEROSITY 

- WISDOM 

- DIPLOMACY 

- RESPECT 

(humility + respect) 

 

The purpose of a debate (2 answers) : 

- TO ENRICH ONE'S POINT OF VIEW 

- DISCOVERING OTHER OPINIONS 

- TO CONFIRM ONE'S PRECONCEPTIONS 

- TO RIDICULE THE OPPONENT 

( to enrich one’s point of view + discovering other opinions) 

 

Is it always useful to say what you think in a debate? 

°YES                                                                           °NO 

(no) 

   

 
Unit 
3 

 
Titl
e: 
Ho
w 
to 
bri
ng 
my 
ide
as 

Topic title 3.1: Citizens engagement  
 

Title: How to bring my ideas out in the world 

Bring my ideas out in the world, for what?  

● To learn to form the youth opinion 
● To learn to argue and reflect on one's opinions 
● To facilitate collaboration 
● Organize and lead a discussion 
● To express themselves politically 
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out 
in 
the 
wo
rld 

● To engage civically 

Topic : Citizen engagement 

Objectives:  

- To refers to the action of bringing together citizens, with their skills, interests and 
values, around common projects or causes, which contribute to improving the quality 
of life of the whole community 

- To appropriate methods of citizen mobilization  

What is the purpose of this course?  

- Positive and negative aspects of participation (principles and forms of participation) 

- Addressing and defining "youth participation” 

- Benefits and obstacles 

 How will it address the learning objects?  

- With an interactive approach, theoretical course that ends with a case study and a 
group work 
  

- With a clear definition of what participation is, especially among young people, the 
purpose of it and the general aspects of participation 
 

 

- What is citizen participation? 

Citizen participation can be defined as a process of compulsory or voluntary 
engagement of ordinary people, acting alone or within an organization, to influence a 
decision on significant choices that will affect their community. This participation may 
or may not take place within an institutionalized framework and may be organized at 
the initiative of members of civil society (class action, demonstration, citizens' 
committees) or decision-makers (referendum, parliamentary commission, 
mediation). Citizen participation is therefore a practice that consists of giving a voice 
to citizens. The idea of citizen participation is that by involving inhabitants in public 
policy decisions, these are better received and better designed, because these 
decisions are collectively co-constructed. Citizen participation is the set of 
approaches that allow citizens to be involved in public action. By recognising the 
needs and aspirations of all, citizen participation conveys the idea that, through their 
intentional interactions with institutions, citizens can influence public policy. In other 
words, citizen participation promises to better mobilize the public to improve the 
decisions made by the authorities. Thus, it is both an orientation that recognises the 
importance of collective and individual experience as a source of influence in people's 
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interactions with institutions, and an approach that guides the conduct of these 
interactions. 

- Tools for mobilization and citizen participation 

The participation tools and the various levels of cooperation can be organized the 
following scheme: 

- Information should be provided to civil society to enable them to react: 

meeting, website, poster, etc. 

- Consultation provides the possibility to have feedback with opinions and 
suggestions: meeting, audit, debates 

- Dialogue introduces a more intense concept of collaboration on public policies: 
referendum, co-decision 

- Partnership opens a path of collaboration at all levels, from beginning to end,from 
problem identification to solution and implementation: private-public agreement, 
long-term partnership. 

We can also add : 

-Participatory budgets, which consist of the community (usually a town hall) 
allocating part of its operating budget to the realization of projects decided by its 
citizens. The citizens submit a project for the city (the installation of benches, for 
example), the city budgets the work, and then takes note of all the contributions 
made on the online participation platform and submits the winning projects to the 
citizens' votes. Once the citizens have voted, the city council carries out the work. 
This makes it possible to carry out the residents' wishes for works, as they are the 
ones who live the city and know what they need. 

- Participatory funding refers to an exchange of funds between individuals outside of 
institutional financial channels. It differs from participatory lending, which is reserved 
for financial institutions. The call for funds is based on the description of a specific 
project (artistic, humanitarian, entrepreneurial, etc.), using an online platform that 
allows for the collection of numerous small contributions. Funding can take the form 
of a donation, a loan with or without interest, or an equity investment. 
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- The objectives of citizen participation 

- To express and identify the wishes, needs or demands of citizens; 

- To participate in a diagnosis; 

- Debate development issues and objectives; 

- To seek solutions and make proposals; 

- Giving an opinion on decisions to be taken or participating in the decision; 

- Participate in the implementation of a project 
 

The dialogue with civil society allows: 

- Meet the beneficiaries of education programmes 

- To bring up citizens' needs and improve public policies 

- Identify resources offered by civil society (e.g. premises, volunteers, time 

volunteers, time to share with school services) 
 

- Citizen participation and civil society engagement 

- Citizen participation and civil society engagement imply participation: associations 
must be able to receive and relay the opinions of citizens. This essential contribution 
to the political decision-making process strengthens the quality, understanding and 
longer-term applicability of the political initiative. 
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- Trust: an open and democratic society is based on frank and fair interaction 
between actors and sectors. Although associations and public authorities have 
different roles to play, the common goal of improving the lives of citizens can only be 
satisfactorily achieved when it is based on trust, which implies transparency and 
mutual respect. 

- Responsibility and transparency: acting in the general interest requires openness, 
responsibility, clarity and accountability on the part of both and public authorities, 
with transparency at all stages. 

- Independence: associations must be recognised as free and independent in their 
aims and independent in their aims, decisions and activities. They have the right to 
act independently and to defend positions different from those of the authorities 
with which they may cooperate. 
 
https://rm.coe.int/16802eedce 

https://dictionnaire.enap.ca/dictionnaire/docs/definitions/defintions_francais/partici
pation_citoyenne.pdf 

CIVIL PARTICIPATION IN DECISION- MAKING TOOLKIT https://rm.coe.int/civil-
participation-in-decision-making-toolkit-/168075c1a5 

 

Topic title 3.2: How to campaign  
 

Objectives: 

- To understand the issues involved in an awareness-raising campaign 

- To understand the organization and running of a campaign 

What is the purpose of this course?  

● To understand the impact of an awareness-raising campaign 
● To differentiate between different types of campaign 
● To identify the target audience and the means of communication  
● Understanding the value of an awareness-raising campaign 

(communication, changing behaviors, etc.) 

How will it address the learning objectives?  

- Understand the impact of an awareness-raising campaign 

- Differentiate between different types of campaign 

https://rm.coe.int/16802eedce
https://dictionnaire.enap.ca/dictionnaire/docs/definitions/defintions_francais/participation_citoyenne.pdf
https://dictionnaire.enap.ca/dictionnaire/docs/definitions/defintions_francais/participation_citoyenne.pdf
https://rm.coe.int/civil-participation-in-decision-making-toolkit-/168075c1a5
https://rm.coe.int/civil-participation-in-decision-making-toolkit-/168075c1a5
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- Identify the target audience and the means of communication 

- Simulation exercise (after the theoretical course) in which you will have to create 
a mini awareness campaign, around given themes and in a limited time (following 
the methodology taught) 

___________________ 

 
 
More than an information campaign, an awareness-raising campaign seeks to convey 
a strong and clear message that will stick in people's minds, raise awareness and 
change behavior. 
 
The fundamentals to be determined upstream : 
- The objective: define the problem and the issues of the campaign. 
- The message: find the main message. 
- The target: define the audience for the campaign and adapt the language. 
- The format: choose a campaign medium adapted to the target and the available 
distribution channels. 
channels available. 
 
To be effective, an awareness-raising campaign must be based on a powerful slogan. 
 
Awareness-raising campaigns aim to change the behavior of certain actors in the 
institution. While it is true that raising the awareness of occupants generally requires 
very little financial investment, the investment in human resources that this approach 
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requires should not be overlooked. Running an awareness-raising campaign requires 
time, investment and perseverance, as behavior change is a long-term process. 
Repetition is essential to raise the awareness of a group. 
 

 
 

An awareness-raising campaign is thus divided into several stages:  
 
-Stage 1: Information and project development phase  
Get information and measure consumption accurately enough to be able to perceive 
the effects of the campaign they are going to set up, find out about the attitudes and 
behaviours that need to be changed, inform decision-makers (to get their support), 
staff (to ensure their collaboration) and resource persons (to relay the messages). 
 
- Step 2: Define the objectives and build the tools  
In order to get the right messages across through your campaign, it is essential to 
start by defining the objectives. 
 
1 What is my cause? 
2 When do I want to start my campaign? 
3 Do I want to get one or more messages across? 
4 What do I want to achieve? 
5 When do I want to achieve these results?  
 

- Step 3: Define the target 
It is essential to define the target(s) that they want to reach with this campaign. The 
campaign must be adapted to the desired target, which will not only make it more 
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effective, but also allow them to make choices about the language to be used or the 
type of medium to be used.  
 

-Step 4: Define the different strategies to be put in place 
It is necessary to plan the implementation of several strategies at different times 
during the campaign. Adapting and changing media, maximizing the chances of 
reaching the desired targets, alternating between physical and digital campaigns, it is 
essential to anticipate and plan their campaign strategies and to set deadlines.  
 

 
 

Workshop module - advocacy techniques 
 

- Skill: Learning advocacy skills 
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- Workshop objective: How to speak in public in an effective way. 

- Expected outcomes of the module: 

        - Understand the key concepts related to advocacy 

        - Explain the different stages of an advocacy process 

        - Analyze issues related to advocacy. 

        - Formulate an advocacy message 

        - Identify general principles, goals and strategies for effective advocacy 

        - Develop an effective advocacy strategy 

        - Provide methods for monitoring and evaluating advocacy tools and methods, 
and measuring these results 
 
 
 

– Instructions for the exercise –  

First Part 

→ The trainer asks each group to develop at least one plan for an advocacy campaign 
in accordance with the following points: 

- Identification of the issue 

- Identification of objectives 

- Identification of the target audience 

- Study of the environment (factors for/factors against) 

- Means and tools of communication 

- The messages 

- The budget 

-Implementation and timetable 

- Monitoring and evaluation 
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Second Part 
 
→ Each group presents its initiative in plenary and the other participants intervene 
to ask questions or enrich what has been presented. The trainer supervises the 
debate and intervenes to report back and give advice on how to adjust. 
 

Topic title 3.3: Representative bodies (PH) 
 
How to address local governments 
 
Objective of the module:  
 
 

● to understand the role of local authorities  
● to understand their mode of operation with the help of laws relating to local 

authorities and state decentralization  
● to understand the characteristics of local authorities in relation to good 

governance 
● to learn how to maximise political participation at the local level 
● to ensure relevancy of demands and project proposals towards local 

authorities .  

 
A local authority is a legal person of public law that exercises on its territory certain 
competences devolved to it by the State in a process of decentralization, which aims 
at giving local authorities competences distinct from those of the State. 
Decentralization means the transfer of competences previously held by the State in 
order to share power and decision-making, and thus to offer solutions closer to the 
territories. Territorial authorities can be communes or municipalities, departments, 
provinces or regions. 
They are the institutional levels closest to the citizen, and are therefore ideal for being 
approached directly by their constituents.  
 

Local authorities have a legal personality. They are often administered by a deliberative 
assembly which may be elected by direct universal suffrage. Depending on local 
legislation, they can levy local taxes and receive funds from the State. They thus enjoy 
a certain autonomy and room for maneuvering that allows them to carry out various 
projects, as long as these remain within their area of competence. Each country has its 
own specificities concerning the areas of competence of local authorities, but these 
are generally concentrated in the fields of social services, human services, urban 
planning, etc. In line with the recommendations of Agenda 21, local authorities are 
today called upon to act on poverty, health, housing, pollution, management of the 
seas, forests and mountains, desertification, management of water resources and 
sanitation, management of agriculture, and waste management. 
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The first step is to check the match between the needs of our project and the 
competences of the local authority we wish to contact.  
 
What is citizen participation in regards to representative bodies at the local level?  
 
Participation in democracy refers to any process of interaction and exchange between 
the decision-maker(s) and the public aiming at the effective integration of the latter in 
a decision. The term participatory democracy also refers to numerous practices - 
spontaneous and non-institutional - of democratic experimentation organised by 
collective citizens, associations, etc. Participation is an essential element of citizenship 
in a democratic society. European institutions and organisations repeatedly emphasize 
the importance of youth participation to foster young people’s active citizenship, 
enhance their integration and inclusion and strengthen their contribution to the 
development of democracy.  
 
Innovative forms of youth participation at the local level have been developing 
themselves in the past years, such as co-management, co-production, digital 
participation or deliberative participation. Places are generally created to implement 
regular and free participation, like youth councils and similar bodies. All of these, in 
every country, are facing the same difficulties that are the lack of funds and resources, 
the lack of political support and the lack of understanding by public authorities.  
 

In practice:  
 
To help participants to understand how local governments work, the online board 
game “Electionville” can be used. It shows the concepts running around local 
democratic processes and highlights the necessary choices that a local authority has to 
make on a political level. Due to lack of funding and opposing interests of local political 
actors the players must find compromises through decision making and negotiation. 
The themes starred in the game are also part of the general fields of competence of a 
classic municipality, though it can differ according to the political system of the 
country.  
 
ELECTIONVILLE: http://www.electionville.se/  
 
Sources : 
 
 

● https://sustainabledevelopment.un.org/outcomedocuments/agenda21/ 
● https://rm.coe.int/youth-work-the-role-of-local-and-regional-authorities-

current-affairs-/1680a1703e 
● https://rm.coe.int/new-and-innovative-forms-of-youth-participation-in-

decision-making-pro/1680759e6a 

http://www.electionville.se/
https://sustainabledevelopment.un.org/outcomedocuments/agenda21/
https://rm.coe.int/youth-work-the-role-of-local-and-regional-authorities-current-affairs-/1680a1703e
https://rm.coe.int/youth-work-the-role-of-local-and-regional-authorities-current-affairs-/1680a1703e
https://rm.coe.int/new-and-innovative-forms-of-youth-participation-in-decision-making-pro/1680759e6a
https://rm.coe.int/new-and-innovative-forms-of-youth-participation-in-decision-making-pro/1680759e6a
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● https://pjp-eu.coe.int/en/web/youth-partnership/citizenship-participation-
and-information 

Lear
ning 
Acti
vity 
#3 
for 
Unit 
3 

Qu
iz 

As described in the table of activities below 

 

How to bring my ideas out in the world – Quiz 

Eval
uati
on 
of 
the 
lear
ning 
exp
erie
nce 

For 
the 
CPD 

Quiz
  

Fal
se 
– 
Tru
e 
qui
z 
an
d 
mu
ltip
le 
ch
oic
e 

 

→ What is citizen participation? (3 answers) 

-Voluntary engagement of ordinary people 

-Have political intentions 

-To influence a decision on significant choices that will affect their community 

-Giving a voice to citizens 

-Having power locally 
 

(Voluntary engagement of ordinary people + To influence a decision + Giving a voice 
to citizens) 
 

→ How are decisions made in the context of citizen participation? (only 1 answer) 

- By inhabitants after consulting the local authorities 

-Only by local authorities 

-Only by the inhabitants 

-Decisions are collectively co-constructed (inhabitants and policy makers) 
 

(Decisions are collectively co-constructed) 
 

→ Give two main tools for the citizen participation : (2 answers) 

- Dialogue 
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- Alliance 

- Consultation 

- Survey 
 

(Dialogue + Consultation) 
 

→ Does citizen participation contribute to the democratic process? 

°YES                                                                           °NO 

(YES) 

_________ 
 

→ What is the fundamental element of a campaign ? (only 1 answer) 

- The message/slogan 

- The objective 

- The target 

- The format 
 

(The message/slogan) 
 

→ What is the main aim of an awareness-raising campaign ? (3 answers) 

- To change the behavior of certain actors in the institution 

- To raise awareness and warn 

- To change the attitude of the citizen 

- To change habits 

- To entertain while learning 
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( To change the behavior of certain actors in the institution + To change the attitude 
of the citizen + o raise awareness and warn) 
 

→ Awareness campaigns are only sensational and have little effect 

°FACT                                                                           °OPINION 

(OPINION) 

_________ 

→ What are the powers of local authorities? (1 answer) 

● The ones that they choose for themselves 
● The ones that are transferred to them by the central government  
● They have none  

the ones that are transferred to them by the central government  
 

→ Why is it important to know what local authorities are about? (2 answers) 

● To ensure the relevancy of a demand made to one of them  
● They support all kind of projects  
● They are all different according to scales and countries  
● They are fully autonomous and can act freely  

To ensure the relevancy of a demand made to one of them + They are all different 
according to scales and countries 
 

→ Drag the words:  

Words to be dragged: competency, financial capacity, legislation, interest  

● In accordance with  existing ___________, local authorities are allowed to 
implement or support projects that are directly linked with the local 
context they are concerned about. (correct answer: legislation)  

 
 

● The weak ________ of local authorities is one of the main  obstacle they 
encounter with citizen participation. (correct answer : financial capacity) 
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● Innovative forms of participation are often looked down as unnecessary by 
local authorities, because they struggle to see their ________ in the project 
(correct answer: interest)  

 
 

● To be eligible to receive support from a local authority, a project must find 
itself entirely within the _________ and borders of the concerned authority. 
(correct answer: competency)  

 

-> Political participation means voting in an election: 

TRUE or FALSE 

[popup explanation] Voting is a means of political participation. It is the most basic 
one, though it is far from being the only one.  

 
-> For a local authority, what could be the benefits of implementing participatory 
processes? 

● To consider the ideas and expertise of its inhabitants 
● Delegated some of its work to citizens 
● To have a better ability to respond to services 
● To know the needs and perceptions of the actors 
● To get citizens to accept projects 

[popup explanation] Increase citizen’s participation is in the direct interest of a local 
authority but it can work only if strict rules are followed to ensure the good 
application of the process.  

 
-> For citizens, what is NOT the purpose of political participation?  
- to get empowered on a particular topic  
- to benefit from the expertise of external trainers  
- to be able to impose their own ideas 
- to control public money spending  
 
 

→ Drag the words:  

Words to be dragged: co-production, deliberative participation, co-management, 
digital participation 
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- Innovative forms of youth participation at the local level have been developing 
themselves in the past years, such as ….., in which the government shares power with 
resource users and youth participation, with each given specific rights and 
responsibilities relating to information and decision-making. (correct answer : co-
management) 
 

- In the case of……, youth participation is through involvement in the creation of 
public policies and services. (correct answer : co-production) 
 

- Another innovative form of youth participation is active participation in the digital 
society through the use of modern information and communication media, the so-
called ....(correct answer : digital participation) 
 

- One of the aims of youth inclusion is to enable participants to reach a set of 
decisions or conclusions on a topic or set of topics. The emphasis is on detailed 
discussion so that participants can consider the topic in depth and a range of views 
on it, one example is participatory budgeting, this practice is called ..… (correct 
answer : deliberative participation) 
 
 

What are the difficulties of innovative forms of youth participation at the local level ? 
(3 answers) 

- lack of funds and resources 

- lack of dialogue 

- lack of political support 

- lack of democracy 

- lack of understanding by public authorities 

- understaffing 

 

What kind of places are created for youth participation ? (1 answer) 

- youth council 

- youth commission 
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- civic service  

 

   

 
 
 
E-module 5 (Synthesis): Understanding radicalisation: from theory to practice - 
Practical illustration 
 
 

MODULE I  CONTENTS  

Title:  Understanding radicalisation: From theory to practice  
 

Target group: This module is for professionals, youth workers, social workers, front-line 
practitioners, youth educators and trainers who support young people at 
risk of being radicalised and/or recruited. While some parts of this module 
focus on specific guidance for professionals, there are some parts which 
parents may also find useful.  
 

Learning Objectives: 1.Provide professionals with positive approaches, to prevent and support 
youth against radicalisation. 
2.Analyse and work with case-studies related to radicalisation of young 
people. 
3.Explore existing initiatives against violent radicalisation and best 
practices. 
 

Overall duration:   2 – 2,5 h 

  
Unit 1  Positive 

approache
s to 
identify 
and 
combat 
youth 
radicalisati
on  
 

Learning objectives: 
● To bring about approaches to prevent and support youth in a 

positive approach 
● To learn the types of extremism.  
● To enhance subject knowledge including a broader 

understanding and awareness of alarming behaviors . 
● To build and enhance youth workers’ attitudes toward 

radicalisation and early prevention  

 

 Introducti
on 

The first unit of this module will explore the different types of radicalisation 
and extremism as a basis for the youth workers/trainers. Accordingly, it will 
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enhance the subject knowledge by providing a broader understanding and 
awareness to bring about positive approaches to support youth in (early) 
radicalisation processes. Finally, it will examine early prevention 
mechanisms, the role of youth workers’ in deterrence, and will analyse case 
studies. 

 TYPES OF 
EXTREMIS
M 
 

Extremism may lead to violence and can take different shapes subject to 
the context and time. For example:  

● Right-Wing Extremism 

Right-Wing extremism is a form of radicalisation associated with fascism, 
racialism/racism, supremacism, and ultranationalism. It is distinguished by 
the defence of a racial or an ethnic identity and is linked with extreme 
resentment or aggression towards minorities, immigrants and/or left-wing 
political groups. 

● Left-Wing Extremism 

Left-Wing extremism is a type of radicalisation that focuses on anti-
capitalism and demands the change of political systems that they regard as 
being responsible for social inequalities. This category may include 
anarchist, maoist, trotskyist and marxist–leninist groups that use violence 
to support their beliefs.  

● Politico-Religious Extremism 

Politico-Religious extremism is a type of radicalisation related to political 
and religious causes and defending a religious identity that is believed to 
be under attack, with violent methods.  

● Single-Issue Extremism 

Single-Issue extremism  is form of radicalisation inspired by a single issue. 
For example: radical environmental or animal rights groups, anti-abortion 
extremists, anti-gay/anti-feminist movements, and ultra-individualist or 
independent extremist movements. These groups may use violence to 
promote their causes.  
Other narratives may include: 

● Antisemitism 
● Anti-Muslim 
● Anti-Chinese  
● Accelerationism 
● Wider conspiracy theories  

Youngsters are spending a significant amount of their time online. Radicals 
know how to find them; they provide them with high value propaganda and 
actively approach and recruit online. 
 
Exercise 1: 

https://info-radical.org/en/types-of-radicalization/#toggle11
https://info-radical.org/en/types-of-radicalization/#toggle11
https://info-radical.org/en/types-of-radicalization/#toggle13
https://info-radical.org/en/types-of-radicalization/#toggle13
https://info-radical.org/en/types-of-radicalization/#toggle12
https://info-radical.org/en/types-of-radicalization/#toggle12
https://info-radical.org/en/types-of-radicalization/#toggle14
https://info-radical.org/en/types-of-radicalization/#toggle14
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Read the case-studies and discuss the type of radicalisation that can be 
detected in each one. What were the keywords that led you to your 
answer?   
 
Case-study 1: 
George is 23 years old, single, living with his family, in Athens. He is a waiter 
and attending university. He has served in the military, Air force and 
considers himself a Greek Orthodox, with religion being a very important 
part of his life. He is an active member of Golden Dawn. He hates left 
political parties because they invited and welcomed illegal immigrants to 
Greece and feels that members of his religious group are sometimes 
discriminated against. He has positive feelings about the police which he 
considers protect us from groups such as Pakistani and Bangladeshi. 
Related to the Government he states that the immigration policy can be 
seen as lacking control and cannot handle the immigration situation. He is 
not satisfied with his personal life because he cannot accept the illegal 
immigrants on the streets. He has witnessed hate speech online and offline 
and during his recruitment he was approached by one member, and they 
had long discussions on political, racial and religious views. He did not 
report this (16 years of age at the time). His mission was to “Clean” the 
streets from crime.  
 
Answer: Right-wing radicalisation  
Key words: Religion, Golden Dawn, hate, illegal immigrants, not satisfied 
 
Case-study 2: 
Observe the images below. What type of radicalisation are they depicting? 
Discuss.  
 



   
 
 
 

2020-2-UK01-KA205-0795 
 

117 

   

 
 



   
 
 
 

2020-2-UK01-KA205-0795 
 

118 

   

 
 
Answer: Right-wing radicalisation, Antisemitism, Anti-LGBT 
  

 ALARMIN
G 
BEHAVIOU
RS AND 
INTERACTI
NG WITH 
YOUTH 
 

Radicalisation has become more present in social media, especially after 
COVID-19 lockdown. Globally, more than 85% of youth use social media 
daily in the medium of Facebook, YouTube, Twitter, etc. In real life, both 
online and offline, there are certain signs and factors that can be observed, 
in order to measure whether a person is or is being radicalised.  
 
We must keep in mind that there is no specific profile for a radicalised 
person nor a formula to identify it. Each case has unique characteristics, 
but the recurrence of certain factors may indicate signs of radicalisation. 
Youth trainers and educators/workers are well-placed to recognise early 
warning signs of exposure to radicalisation, and are very well equipped to 
set up positive approaches against radicalisation of young people. 
This is what we are called to explore here.  
 
In shaping a positive attitude towards radicalisation, youth workers and 
trainers, shall be informed, Accordingly, they shall: 

● Remain alert for potentially harmful, biased or discriminatory 
dialogue between young people. 

● Listen to how youth spend time and who they talk to online. 
● Familiarise with modern hate symbols. Be aware of any unusual 

symbols, emoji, avatars, flags, or colours that are being used in new 
or unexpected ways—and ask young people what they mean, if 
necessary. 

● Do not ignore problematic statements or behaviour. 
● Encourage dialogue and work with students to create guidelines 

about how to have respectful, open conversation about difficult 
topics. 

● Question sources of news and information. 
● Engage with real events.  
● Build resilience to disinformation and propaganda. 

 
Different types of behaviours may cause concern over radicalisation. We 
can categorise them as insignificant, troubling, worrisome, and alarming.  
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1. INSIGNIFICANT: 
This category includes a series of behaviours associated with diverse forms 
of political, religious or community engagement, which are characterised 
by peaceful actions and democratic means of expression. 
 
2.TROUBLING 
This category includes individual behaviours that attest to personal ill-
being. It also includes behaviours that represent an increasingly sustained 
self-identification with a cause or an ideology that leads the individual to 
significantly change his or her behaviour. 
 
3.WORRISOME 
This category encompasses behaviours that can be associated with the 
beginning of an individual’s engagement in a radical trajectory. It is 
characterised by an acute mistrust of the outside world, and by a 
preponderance of views legitimising the use of violence to achieve one’s 
goals, or to win a cause. 
 
4.ALARMING 
This category includes a variety of behaviours that show evidence of an 
exclusive and sectarian allegiance to an ideology or a cause, which lead the 
individual to perceive violence as the only legitimate and valid means of 
action. 
 
As a youth worker, you act as a role model to young, vulnerable individuals 
from potentially dysfunctional social and family environments. The way of 
interaction with young people, as well as the guidance provided in the 
framework of a training or during youth work, may have an impact in 
providing youth with a safe place. 
In youth work, the utmost value is respect, involving open dialogue with 
young people, and respecting diverse perspectives. Below is a list that a 
youth worker can do during i.e., a training, to ensure that respect and 
acceptance is preserved, especially when dealing with cases of 
radicalisation. 

● Be positive: Avoid seeing young people as problems or victims. 
Instead, acknowledge their strong qualities and power, and 
encourage them to carry out activities that make a positive 
difference.  

● Encourage participation: Encourage youth to make their own 
choices and find their own solutions. This way they will learn new 
skills, take responsibility, and discover new opportunities.  

● Have an anti-oppressive attitude: Address oppressive language 
and practices and question discrimination.  

● Judge behaviours, not people: Avoid criticising or judging young 
people to preserve a professional relationship. For example, in the 
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event of a verbal or physical offence, criticise the behaviour, not 
the person.   

● Set boundaries: For young people in search for guidance, clear 
boundaries are very important. 

● You can have your own (political) position and express it if 
necessary. Keeping your own opinion private can sometimes cause 
questions. This way you can appear and be authentic.   

 
Exercise 1: 

● Read the case-studies and identify which young person 
causes concern over radicalisation, from a scale 1-4, with 4 
being the highest.   

● Discuss with the team what are the red flags that a youth 
worker or a peer needs to watch out, and what they can do 
when dealing with such cases.  

Case 1:  
Girl, 16, TikTok creator, pretends to be a Holocaust victim, while wearing 
makeup imitating burns and bruises. In the background of the video, she 
uses an image of the Auschwitz concentration camp.  She comes from a 
middle-class family, and she is popular in school. 

● What would you do?  
● How would you guide this girl? What would you say to her?  

Answer: Scale 2, as the person is doing a trend on TikTok, with no real 
concern over radicalisation. However, this behaviour must be addressed.   
Red flags: Online behaviour (imitation of Holocaust victim)  
 
Case 2: 
Girl, 15, displays the swastika symbol on her social media accounts. She 
uploads pictures where she uses the Nazi salute along with other people 
and joins online groups and likes pages with the same content. She comes 
from a rich family with no significant family problems. 

● What would you do? 
● How would you guide this girl out of this behaviour? What would 

you say to her? 

Answer: 2-3, as the girl may not cause any real concern over 
radicalisation, based on her background and family history. However, this 
behaviour must be addressed.   
 
Red flags: Online and offline behaviour 
Case 3: 
Boy, 17, spends his free time browsing through the internet, where he 
reads conspiracy theories about COVID-19, which attribute blame on 
minority groups. He endorses these theories in his everyday life, and he 
shares on his personal blog that refugees are terrorists and that they need 
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to leave his country immediately. He feels frustrated, and angry. He feels 
like he is a victim of the system. He is organising a group to protest in front 
of a refugee camp.  

● What would you do? 
● How would you guide this boy out of this behaviour?  

Answer: 3-4, as the boy is actively seeking to blame minority groups. 
His feelings of anger and frustration are also a worrying behaviour that 
must be addressed. 
Red flags: Online and offline behaviour 

 
Debriefing and evaluation: Ask the participants: Make a small group 
discussion or small-group discussion. 
 
 

● How did you feel at the beginning, and at the end of the activity? 
● Was it easy to make decisions on how to deal with this case? 
● Do you think there are similar real-life situations?  

 
Exercise 2:  
 
Watch this video: “The Radicalisation of Tania Joya - The Psychology of 
Terrorism Part 1”  https://www.youtube.com/watch?v=bIKv611cvko  
 
Think/discuss: Can you listen to Tana Joya’s story, and discuss the 
characteristics of a young radical according to her? What does she wish was 
different?  
 

 EARLY 
PREVENTI
ON  

Early prevention is effective when individuals, families, non-governmental 
organisations, frontline workers, security services and experts in the sector 
all work together. Attention to the role of peers and friends in the early 
prevention of radicalisation and violent extremism is relatively 
new.  Prevention needs to happen on different levels and by enhancing 
several positive skills of youth, so that young people feel empowered and 
potentially move away from radicalisation. 
 
Prevention is also about taking action to tackle issues before they become 
irreversible. It includes preventing young children, adolescents, and young 
adults from developing problematic behaviours. This mechanism will 
recognise and support individuals susceptible to radicalisation. Education 
can also ensure that they build the defences for peace and respect. The role 
of the youth worker/trainer/educator is valuable in this respect. 
 
Prevention mechanisms are imperative to handle exposure to propaganda 
and hate speech, radical views, and extremist content.  

https://www.youtube.com/watch?v=bIKv611cvko
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● Critical thinking should be promoted and taught, for young people 
to be able to hinder their own exposure to such content.  

● At the national level, a regulation related to spreading of such 
content and propaganda would be a good option to combat 
spreading fake news and other similar behaviours.  

● Cooperation between authorities and ethnic groups should be 
encouraged, cooperation between public, local and central 
authorities and schools should be enhanced and encouraged.  

● Training and knowledge are key for professionals working with 
youth to be able to identify early signs of radical indoctrination or 
radical behaviour. Dedicated training programmes with practical, 
hands-on activities should be designed to foster and empower 
youth to understand and identify radicalism and extremism in 
messages and posts and report it to authorities.  

● Build resilience. Resilience here denotes the “ability to withstand, 
adapt and quickly recover from stresses and shocks” (European 
Commission 2016); but in the sense of radicalisation, it refers to 
the policy of building communities whose members possess the 
capabilities to resist the appeal of extremist groups and ideologies 
(EFSAS 2021). Building resilience at the individual level may help to 
build resilience at a higher level, meaning the society. Young 
people are the most valuable resource to radicalise. Therefore, 
youth workers/trainers/educators need to be equipped to offer 
young people the mental strength as well as cognitive and social 
abilities to resist radicalisation. 

 
According to the above, see below is a list of actions to achieve early 
intervention and protection: 
 
 

● Train youth and provide them with resources to educate 
themselves on radicalisation.  

● In the digital era, critical thinking is especially important. 
● Young people shall examine real radicalisation case-studies to be 

able to identify red flags and suspicious behaviour.  
● Update relevant laws on youth radicalisation or set up news ones. 
● Build resilience on individual level, that will help on the society 

level. 
● Cooperation with different actors at national and EU levels. 
● Conducting risk assessments in local groups, schools, etc., with 

contributions from local communities and the police. 
● Train staff of local authorities, organisations, teachers, 

government, etc., to identify and act against youth vulnerable to 
radicalisation. 

 
Exercise 1:  
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(Additional source)  
 
Watch this video: “I was almost a school shooter / Aaron Stark / 
TEDxBoulder” https://www.youtube.com/watch?v=azRl1dI-Cts   
 
Think/discuss:  

● What were the outside parameters that pushed Aaron Stark 
towards committing an act of violence?  

● How did he feel?  
● What were the relevant actors that pushed him towards 

committing the act?  
● How did some positive attitudes prevent him from conducting a 

criminal act?  
● If you came across him at that age, what would you advise him? 

 

 YOUTH 
WORKER
S’ ROLE 
IN 
PREVENTI
ON 

Young people are a very vulnerable group. Youth workers and trainers 
working with young people should be able to detect early signs of 
radicalisation and to suggest changes in attitude, through a positive 
approach. Youth workers are skilled in working with young people in 
several topics, including difficult ones. Therefore, they can use these skills 
to support the prevention of radicalisation and build positive approaches. 
These skills include: 
 
 

● General prevention: 
Youth workers can generally contribute to equipping young people with the 
life skills that impact their democratic resilience and strengthen their 
democratic values.  

● Targeted prevention: 
Youth workers reach young people who are interested in antidemocratic, 
extremist ideologies and propaganda. 

● Indicated prevention: 
Youth workers target young people who are already engaged in an 
extremist group or with extremist ideals and who want to drop out. This 
type of prevention work should only be provided by experts and youth 
workers who are specifically trained for such thing. 
 
Additionally, youth workers are equipped to provide youth with alternative 
options of reaching a sense of personal significance, and by raising their 
awareness to the dangers of violent radicalisation. Therefore, you need to 
be prepared to offer young people the power to resist radicalisation. Also, 
you need to be able to influence their thinking and acting, especially 
through resilience-building projects (see Unit 3). 
 
The following approaches can support youth workers to impact their target 
groups. A youth worker shall: 

https://www.youtube.com/watch?v=azRl1dI-Cts
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● Identify the needs of their target groups (youth in risk of violent 
radicalisation). Think about the demand for youth engagement, 
and which type of action is already being covered by governmental 
or non-governmental actors. 

● Consider asking for help from volunteers or other youth workers to 
deal with specific cases. 

● Adapt the content of their training/sessions according to the age 
of the target group. 

● Ensure that they act in the legal framework of the country they are 
based.  

 
A youth worker can also propose other positive approaches against 
radicalisation, such as the following: 

● Organise sporting activities against radicalisation: 
Football, volleyball, basketball, or other team-sports are a good 
way to socially engage young people, and help develop their sense 
of teamwork and collaboration. Sports also enhance self-
confidence and share values such as fairness and tolerance.  
Organising sports does not require much effort or substantial 
resources and is always interesting for young people. Sports also 
enable youth workers to establish ties with team members and get 
close to them, to possibly share their problems.  

● Organise musical activities against radicalisation: 
Music can act as therapy in many cases, while it is proven that it 
can decrease stress and possible depression. Organising musical 
activities as a youth worker is also simple. They will need a space, 
and, depending on the type of activity, musical instruments, or 
musical equipment such as microphones, megaphones, etc. They 
shall encourage the youth to take part according to their skillset. 

● Organise theatre group: 
Theatre is known for helping to build confidence, communicate 
content, and be the base to discuss different topics. This kind of art 
(performance) can give youth a voice to address their problems in 
an artistic way. Organising a theatre group is a bit more difficult 
than the rest of the activities, in the sense that a youth worker may 
need props, costumes, and stage. However, they can organise it 
with a low budget. In this framework, improvisation and 
choreography is relevant. Theatre can help a youth worker to come 
close to young people. 

● Other activities: 
● Youth workers can propose organising a debate club to 

discuss current issues, or issues that worry them. 
● Volunteering requires no substantial resources, and the 

field is wide. It can include volunteering at an animal 
shelter, migrant hub, working with the elderly, gardening, 
painting, etc. 
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Exercise 1: 
As a youth worker/trainer/educator, what other positive activities can you 
think of to support young people against radicalisation? 
 

 
Learnin
g 
Activity 
#1 for 
Unit 1 

Quiz  1.  
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Unit 2 Case-
studies  
 

Learning objective:  
● To provide for practical examples and real case-studies and 

offer insight into the profile and possible psychological 
motives and mechanisms that radicalise a young person to 
commit violence. 

● To examine and analyse radicalisation behaviours. 
● To evaluate information. 

 Introducti
on 

Understanding radicalisation is of crucial importance. Specifically, 
understanding why and how young people radicalise, as well as what can 
be done to identify and prevent radicalisation are key to counter 
extremism. In this unit, we will examine four case-studies that resulted or 
not resulted, to violent behaviour. These case-studies offer insight into the 
profile and possible psychological motives and mechanisms that radicalise 
a person to commit violence. The selected case-studies cover three 
different geographic areas (UK, France, Germany), and they explore 
different types of actors and interactions, as means to investigate different 
nuances that may involve violence, and radicalisation that took place online 
and offline. 

   
 

1. Case-study 1: The Darren Osborne case  
On June 19, 2017, Darren Osborne, 48, hired and drove a van into a group 
of Muslims close to Finsbury Park Mosque in London, UK. The attack killed 
one person and injured nine more. Osborne, who lived in Cardiff and had a 
history of criminal convictions, initially drove to London to attack the 
opposition leader at the time, Jeremy Corbyn, and London Mayor, Sadiq 
Khan. The attack was declared a terrorist incident and Osborne was 
charged and convicted of attempted-murder and terrorism-related 
murder. He was sentenced to life imprisonment. 
 
Osborne who was unemployed, had no affiliations to right-wing extremist 
groups, but according to the judge of his case, he planned a suicide mission 
and expected to be shot dead by the police; and he was rapidly radicalised 
over the internet by those determined to spread hatred of Muslims.  
 
According to the court, in May 2017 Osborne watched a BBC drama-
documentary about the story of the grooming and sexual abuse of young 
girls by British-Pakistani Muslim men and became angry about the 
inadequate response of the authorities to such criminal conduct. 
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He conducted research and joined Twitter in June, which exposed him to 
great amounts of extreme racist and anti-Islamic ideology content.  
 
Osborne told the jury he intended to “plough through as many of them as 
possible”. During his trial, the judge commented that his plan was to copy 
the method used by some Islamist terrorist and take a vehicle to a densely 
populated place and wreak as much devastation as possible as well as 
sowing long-lasting terror among the Muslim population. 
 
 
 
0. Case-study 2: The Hanau shootings 
On February 19, 2020, a 43-year-old gunman killed nine people in Hanau, 
Germany. The man proceeds to commit suicide, after also killing his mother 
at his home. The incident was marked as an act of terrorism in Germany. 
The attacker was identified as Tobias Rathjen, a far-right extremist. He 
published a racist manifesto and posted videos showing his political and 
misogynist beliefs, on his personal website. He also accused US 
President Donald Trump of stealing his slogans and stated he had been 
guided by voices inside his head since birth, and he was being followed by 
secret agents. He expressed a hatred for migrants, especially for people 
from the Middle East, Central Asia, Southeast Asia and North Africa. He 
called for the people of a large number of North African, Asian, and Middle 
Eastern countries to be "completely destroyed" on the  idea that they are 
biologically inferior. He also expressed a hatred for German citizens who 
allowed immigrants into their country and considered them as "impure".  
 
A few days before the incident, he had created a YouTube account, before 
uploading a single video entitled “Tobias Rathjen” the following 
day2 addressing “citizens of the United States of America” in English, and 
directly warning them of covert underground military bases used by 
secretive forces in the torture of young children. 
 
According to Germany's general prosecutor Peter Frank, Rathjen had 
contacted German authorities with his conspiracy theories before the 
attack. On November 6, 2019, he had written a letter to the Public 
Prosecutor General urging action against a "secret service" organisation, 
which he claimed was tapping into people's brains to control world events. 
He called on authorities to "approach me and communicate with me". 
According to some reports, Rathjen had dealt with mental health issued in 
the past. 
 
Rathjen gained a business degree from the University of Bayreuth in 2007 
and worked in several financial firms in Germany during his career. At 43 
years of age, he still lived with both of his parents and was apparently 
single. 

https://en.wikipedia.org/wiki/Manifesto
https://en.wikipedia.org/wiki/North_Africa
https://www.theguardian.com/science/2015/mar/01/racism-science-human-genomes-darwin
https://ctc.westpoint.edu/hanau-terrorist-attack-race-hate-conspiracy-theories-fueling-global-far-right-violence/#reference2
https://en.wikipedia.org/wiki/Peter_Frank_(jurist)
https://en.wikipedia.org/wiki/Public_Prosecutor_General_(Germany)
https://en.wikipedia.org/wiki/Public_Prosecutor_General_(Germany)
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Screenshot from YouTube video describing Rathjen’s manifesto:  
https://www.youtube.com/watch?v=cFEMqcUa8E0   
 
 
0. The case of a teen Neo-Nazi in the UK 
In 2019, a teenager in the UK became the youngest person to be convicted 
of planning a terrorist attack in the UK. At age 14, the teen wrote in his 
journal "I wasn't always a fascist, my red pilling process was slower than 
most". The teen was reported in 2017, when his school reported a Twitter 
account, he used to support the British neo-Nazi group National Action, 
among others. 
He was also found to have researched firearms, explosives and knives by 
officers who analysed his computer and mobile phone devices. One of his 
handwritten notes entitled “Ideas to attack” Durham, included a list of 
areas in Durham that were “worth attacking”: post offices, pubs, passport 
office, bus stations, schools, banks, and more.  
 
The boy’s anonymity was retained until his 18th birthday when he was 
named as Jack Reed.  
 
According to reports, Reed began drafting a "guerrilla warfare" manual and 
tried to obtain a chemical used in terrorist bombings. The teenager at the 
time, chronicled his regression in a journal, writing "at one point or another 
I can look back and see if I was any different." He also noted: "I wasn't 
always a fascist; my red pilling process was slower than most". During the 
trial, his ideology was revealed: a mixture of neo-Nazism, Satanism, and 
misanthropy, allied to the belief that a collapse of civilisation should be 
"accelerated" through acts of violence and criminality.  
 

https://www.youtube.com/watch?v=cFEMqcUa8E0
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The judge described him as a “highly intelligent” boy who had “contempt 
for Jewish people, black people, gay people and disabled people”. He 
added that his hostility towards certain groups of people was influenced 
“by how he perceived the world around him” and that he had been allowed 
to spend long periods in his darkened bedroom with his laptop. 
 
His parents “didn’t believe there was anything wrong” with him. 
 

 
Jack Reed’s handwritings  
 
 
0. The Chérif Chekatt case 
On December 11, 2018, Chérif Chekatt, 29, opened fire at the Christmas 
market in Strasbourg, France, killing three people. Shortly being found and 
shot dead by the police on December 13, the Islamic State’s Amaq agency 
issued a typical statement claiming he was a “soldier of the caliphate”.   
 
Chekatt was an adult at the time, but when the State services studied his 
life journey, they became aware of the high number of vulnerabilities he 
had accumulated since his childhood, when 
he was six or eight years old. He was confronted very early with immense 
social difficulties; he was socialised to violence very early and he had a 
background of criminal recidivism. 
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Chekatt was born in Strasbourg, into a family with Moroccan roots and 
before being radicalised, he had the profile of a serial offender. His first 
conviction came at the age of 17, when he was sentenced to two years in 
prison for aggravated robbery and kidnapping. He went on to spend almost 
half of his adult life in prison. He was implicated in 27 cases and convicted 
25 times for robberies, some of which were violent, violence against police 
officers, and attempted homicide. In any case, his radicalisation was first 
detected in prison. The final stage, his apparent move into Islamic 
extremism, was reportedly sparked – or at least strengthened – during a 
spell in prison between 2013 and 2015. 
 
His religious practice and proselytising in jail were described by Heitz as 
“showing signs of radicalisation”, which put him on the fiche S list, an 
indicator used by law enforcement to flag an individual considered to be a 
serious threat to national security.  
 
Chekatt was also known beyond the French borders as he had been 
arrested, convicted and imprisoned in Germany. He had also been arrested 
in Switzerland.  
  
“He was an ultra-violent individual wearing ideology as make-up, while the 
drive of acts was not ideology, it was violence itself”. P/CVE Coordinator - 
Municipality of Strasbourg. 
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Undated handout photo provided by the French police (French Police via AP). 

Learnin
g 
Activity 
#2 for 
Unit 2 

Quiz  
1.  

 
2.  
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3.  

 
 

4. 
  

 
 

Unit 3 Existing 
initiatives 
as an 
approach 
to support 
young 
people 
against 
radicalisati
on   
 

Learning objectives: 

● To provide for existing initiatives of project against 
radicalisation in the partner countries, including best 
practices and CVE programmes at EU and national/local 
levels. 

● To learn how these programmes and projects can support 
different actors to combat radicalisation. 

 Introducti
on 

Prevention and countering youth radicalisation cannot be done by 
the government alone. Collaboration and partnership are also 
required by the civil society, youth organizations, or communities, 
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to also include effective policies and programming, among (youth) 
organisations, civil society, across government ministries and public 
institutions and with different community stakeholders, including 
religious and community leaders.  
In this unit we will examine best practices of projects and 
programmes on the topic of radicalisation in the partner countries, 
but also existing initiatives of online CVE programmes, and other EU 
and national projects on radicalisation; and on positive skills to 
combat radicalisation, such as creativity skills, positive political 
participation, critical thinking, and positive political formation. 
 

  3.1. Restorative Dialogue Against Violent Radicalisation (RDaVR) 
The Restorative Dialogue Against Violent Radicalisation Project has looked 
to provide an alternative approach to prevent violent radicalisation and 
extremism amongst young people across Europe based on dialogue and 
restorative justice. As an Erasmus + Project, it brings together 7 
organisations from the UK, Turkey, Ireland, Romania, Italy and Spain that 
built on their expertise and experiences have developed an E-course and E-
book aiming to improve the knowledge and confidence of professionals 
working with those at risk of becoming radicalised. Based on the power of 
adult education and the restorative justice principle of power, RDaVR 
produced an E-course fostering resilience across five core domains: Self-
concept and self-relatedness, Emotional regulation and relating to others, 
Choice and options, responding with resilience and Engaged citizenship. 
The aim is to introduce dialogical methods such as restorative justice 
against violence and radicalization as working tools in detention/correction 
centres as well as in the community to break the circle of violence where 
adults are victims and perpetrators. It also aims to start at grass root level 
response and thus we will also target community leaders and civil society-
based practitioners. 
This project reflects the positive approach captured by the Good Lives 
Model which is articulated through the values and practices of restorative 
justice including here power-sharing and dialogue.  
Sources :  
https://www.rj4all.info/rdavr 
https://irp.cdn-
website.com/c0b1f356/files/uploaded/RDAVR%20Newsletter%203%20EN.
pdf 
http://restorativedialogue.org/project-outputs/ 

0. My Voice, My Future  

My Voice, My Future is a project led by RJ4All in partnership with its Youth 
Scrutiny Panel that aims at supporting Southwark council's Voluntary and 
Community Sector Strategy as well as the London Mayor's "A Shared 
Endeavour" recommendations and strategic direction.  The project aimed 
at minimising the risk of Southwark’s children and young people (7-15) 

https://www.rj4all.info/rdavr
https://irp.cdn-website.com/c0b1f356/files/uploaded/RDAVR%20Newsletter%203%20EN.pdf
https://irp.cdn-website.com/c0b1f356/files/uploaded/RDAVR%20Newsletter%203%20EN.pdf
https://irp.cdn-website.com/c0b1f356/files/uploaded/RDAVR%20Newsletter%203%20EN.pdf
http://restorativedialogue.org/project-outputs/
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being involved in gangs and violent radicalisation. To achieve this aim, My 
Voice, My Future Project is adopting a positive approach and focuses on 
promoting young’s people talents and strengths to help develop positive 
identities. Captured by the Good Lives Model, this model works toward a 
positive, growth-oriented change in life where a young person works on 
the development of the values, skills and resources towards life-based on 
human goods 
Through a bottom-up structure and a youth-led methodology, My Life: 

● Provided internships and high-quality volunteering opportunities 
to 100 children and young people and through these create social 
action including running, evaluating and quality controlling the 
project. 

● Delivered youth-led workshops to 100 children and young people 
in formal and informal education settings to become peer 
mediators and increase their awareness of the risks and harm 
involved in gangs and violent radicalised activities. 

● Trained 100 youth workers and professionals in formal (e.g., 
schools) and informal (e.g., community) educational settings 
through a CPD accredited (face-to-face and online) course, giving 
them the knowledge and skills to use restorative justice and the 
Good Lives Model in preventing children and young people from 
being groomed into gangs and/ or being radicalised. 

● Increased awareness among local stakeholders of restorative 
justice as a methodology and ethos for preventing gang and 
radicalised violence through a series of youth-led awareness-
raising actions, including a youth-led campaign, a closing local 
conference, website, social media, media engagement, e-
newsletters and videos.  

Sources:  
https://www.rj4all.info/southwark-positive-futures 

0. AFEV : Making a difference against inequality. 

AFEV is a non-profit organization promoting volunteering and supporting 
volunteers operating in France. In Addition to their practical actions, AFEV 
actively seeks to engage on and raise awareness on the issues that are at 
the core of their Charitable aims which includes inequalities in education, 
youth participation, and the social responsibility of universities. 
One of the various ways for students to volunteer is through 2 hours a week 
engagement where student volunteer provides support to a child or youth 
who has been identified by education professionals as being in difficulty. 
One-to-one help is provided at home and undertaken in close collaboration 
with the family. This action is aimed at children and young adults and is 
sufficiently flexible to adapt to their needs at every key moment in their 
education. Through this tutoring/ mentoring volunteer opportunity, 
students can be Positive role models motivating youth to succeed in their 
goals. In AFEV’s vision, children, youths, and families are not just « 
consumers » of AFEV schemes but active participants through whom we 

https://www.rj4all.info/southwark-positive-futures
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are able to establish and adapt how the organisation is implementing their 
actions. 
AFEV also plays a vital role in helping deprived areas to develop. AFEV 
actions are founded on networks of local intermediaries whose 
complementary skills can be employed to reduce such inequalities. For 
example, keeping youths in education, improving conditions at school, 
promoting success for all and, more generally, ensuring that each child and 
its family take control of their education experience 
AFEV’s actions to empower and organize the community encourage 
citizens to engage and mobilize on the issues that concern them. 
Sources: 
https://afev.org/wp-
content/uploads/pdf/Plaket_Institutionnelle_anglais.pdf 
https://rejoins.afev.org/benevolat/ 
0. My Life, My Say 

 My Life My Say is a youth-led, non-partisan movement on a mission to 
change the culture of democracy and get every single young person voting. 
 Based on the idea that no matter who we are or where we are from, 
politics affects us all and there has never been a more critical time for 
young people to be engaged in decision-making processes. That is why My 
Life, My Say works with young people to ensure that the world of politics is 
accessible and that young people’s voices are heard at every stage. 
My Life, My say aims to equip this generation with confidence and skills to 
lead change in their community and across the globe, notably by working 
with international leaders. 
My Life, My Say is one of the leading drivers of youth engagement in the 
UK reaching over 2 million young people with some of the biggest names 
in the world of politics, including the UK Government, the Mayor of London 
and the United Nations. 
 Since 2013, My Life My Say has developed a theory of Change and 
summarized a three-step programme of engagement that aims to engage 
young people in democracy. 

● Step 1: Create a space for conversation through the globally 
renowned Democracy Cafés, and the UK’s leading youth summit; 
the Common Futures Forum. 

● Step 2: Building ‘the squad’. As one knows, young people care 
about the issues that affect them, but too often they are 
overlooked when it comes to key decisions. That is why My Life, My 
Say is equipping young people with skills and confidence to lead 
change in their communities. The Squad is a leadership programme 
designed to support young people with the skills and confidence 
they require to organize their communities to create conversation 
and encourage their fellows to take action by registering to vote. 
Members of the quad are part of a UK-wide network of young 
leaders who have been accredited to lead conversations. 

https://afev.org/wp-content/uploads/pdf/Plaket_Institutionnelle_anglais.pdf
https://afev.org/wp-content/uploads/pdf/Plaket_Institutionnelle_anglais.pdf
https://rejoins.afev.org/benevolat/
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● Step3: get every single young person to vote. As the voter turnout 
amongst young people is still low, My Life My Say leads voter 
registration initiatives with the aim of getting every single young 
person to vote. 

 
Sources  
https://www.mylifemysay.org.uk/about 
0. Diaconia Germany: Shaping diversity - Resisting exclusion 

The pilot project ‘Shaping diversity - Resisting exclusion’ - as part of the 
federal programme ‘Live Democracy!’ - combines specific prevention and 
combating of right-wing extremist/populist positions with activities to 
promote democracy and participation for the formation of an open, diverse 
and inclusive society. The project follows three approaches:  
The traveling exhibition “Kunst trotz(t) Ausgrenzung” seeks public 
discussion of social exclusion phenomena.  
Employees and managers of Diaconia and the church are strengthened in 
dealing with hostility to humanity, exclusion, and right-wing populism and 
qualified as multipliers.  
Strengthening of networks through national and EU-wide events for actors 
working for social cohesion. In order to support local civil society groups in 
their engagement, a “democracy kit” will be tested as a flexible and easy-
to-use facilitation instrument for on-site discussions and networking 
events.  
General information  
1. Start date/end date: October 1, 2017 – December 31, 2019  
2. Central area(s) of concern: Right-Wing Extremism; Right-wing populism 

and group-focused enmity  
3. Target group(s): Immediate environment of at-risk individuals; 

professions in connection with at-risk individuals; public. 
4. Project Website: www.diakonie.de/journal/modellprojekt-vielfalt-

gestalten-ausgrenzung-widerstehen/  

 
Learning Cycle  
What can be learned from this project and what they want to improve in 
the future.  
Two positive aspects considered as particularly successful:  

● Extensive interest in the traveling exhibition “Kunst trotz(t) 
Ausgrenzung”.  

● High demand and need for further education and training.  
One neutral aspect considered as “running relatively 
smoothly”/unproblematic:  

● The cooperation within the team.  
One negative aspect considered to be dysfunctional:  

● The tight project timeframe with an overly ambitious 
action plan.  

https://www.mylifemysay.org.uk/about
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0. MyJihad  
Myjihad aims to derive a more moderate understanding of the term ‘jihad’. 
Designed to reclaim the concept from extremist constituencies -‘both 
Muslims and anti-Muslim’ -the initiative aims to counter misinformation 
surrounding Islam and to “share the proper meaning of Jihad as believed 
and practiced by the majority of Muslims”. 
The initiative provides a platform of expression for users to share their 
individual ‘struggles’ online, and thereby contribute to the development of 
a user-generated centre-ground understanding of the term. These 
expressions are aggregated on the MyJihad website. The campaign gained 
publicity through its offline advertising, on billboard and buses,33and it is 
using the Twitter hashtag #myjihad to involve users on social media. It also 
has a presence on Facebook and YouTube, which hosts audio-visual 
content showcasing educational materials, interviews and campaigning 
videos. This included a video-competition inviting audiences to highlight 
their own personal Jihad. 
 
MyJihad is in the process of developing materials and online toolkits that 
can be taught in schools and within communities. This includes a repository 
of audio-visual content exploring the true meaning of jihad from prominent 
religious scholars, and other texts such as ‘Jihad against the Abuse of Jihad’, 
‘US Muslims Religious Council’s Fatwa Against Terrorism’, ‘Azhar-endorsed 
Fatwa on Terrorism’, ‘Prophet Muhammad’s Rules of War’. As well as this, 
the initiative hopes to use its online spaces to generate interest to connect 
activists to hold offline events and community-engagement activities. 
 
While #MyJihad was activated primarily to counter the narratives of 
prominent Islamophobic movements, such as Stop the Islamisation of 
America (SIOA), other similar campaigns have aimed to reclaim the concept 
of ‘Jihad’ within radical Islamist circles. This includes the The J Word’, run 
by conservative cleric Yasir Qadhi to undermine the use and abuse of the 
term by Al-Qaeda and other “extremist groups of our times…[that] attempt 
to manipulate the Qur'anic verses and classical legal rulings of military 
struggle type of jihad to substantiate their own perverted agenda and 
recruit innocent minds”. 

0. EXIT Deutschland  
EXIT Deutschland performs outreach work to enable individuals to leave 
extreme neo-Nazi movements in Germany. In 2011 the initiative used 
music, clothing and social media to scale their impact, seeding one of the 
most successful online outreach strategies designed to engage right-wing 
audiences. Based around the theme ‘Get Out of the Scene’, Exit 
Deutschland set up a task force of private sector representatives, former 
neo-Nazis, and social media experts to assist in maximizing the reach of Exit 
Deutschland’s campaigning reach.  
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This resulted in the ‘Trojan T-Shirt’ campaign, in which Exit Deutschland 
distributed 250 white power t-shirts at a neo-Nazi music festival that when 
washed altered the logo to ‘What your T-shirt can do, so can you - we'll 
help you break with right-wing extremism’ and included the Exit brand. 
 
The initiative made the headlines both on and offline, including 
mainstream and far-right forums, which even temporarily shut down 
because of the positive reaction to the initiative. The campaign increased 
overall awareness of EXIT among right-wingers, trebling the number of self-
referrals to its disengagement programme. To maximise the impact of the 
campaign, Exit produced a video sequencing the production and 
distribution of the offline campaign. 

0. School Linking Network Model United Nations  

Model United Nations (MUN) events provide the opportunity for young 
people to take the role of diplomats representing different countries in 
simulations of United Nations debates. The project was selected for 
inclusion in the research as an example of teaching young people to 
understand and appreciate others’ experiences and views. The aims of the 
case-study School Linking Network (SLN) MUN were to:  

● Encourage participants to find ways of working together to resolve 
conflict  

● Raise participants’ awareness of different global and political 
issues, and to encourage them to understand different views and 
perspectives  

● Develop participants’ knowledge, skills and confidence.  

 

The project lead’s objective was to create a safe space in which participants 
could explore issues of personal, local, national, and global interest. During 
twice-monthly workshops, the lead would give participants a topical issue 
to research and discuss with the aim of finding the root of the conflict. The 
group would reflect on their own emotions generated by the discussion and 
try to find solutions to the problem. This work was complemented by a trip 
to Northern Ireland, where the group met political activists and former 
political prisoners from both sides of the divide, and a debate on climate 
change. The programme was completed when the students took part in the 
National High Schools MUN event in New York, where 2,700 participants 
attended from 20 countries.  

Teacher interviewees spoke of the personal, social and academic 
development of participants, and the quality of the relationships that 
developed within the group. These comments were echoed by the young 
people, who talked about the knowledge, understanding and skills they had 
gained through the programme:  
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‘I think we’ve all come on in leaps and bounds … in terms of personal skills, 
how we interact with others. These skills are invaluable for life, I think.’ 
(participant) 

0. UK Resilience Programme  

The UK Resilience Programme (UKRP) is a programme developed by 
positive psychologists in the United States. It was selected for inclusion in 
this research as an example of training young people in techniques that are 
intended to promote optimism and well-being. UKRP draws on cognitive 
behavioural therapy to give pupils the skills, conceptual frameworks, and 
vocabulary to:  

● Manage their emotions and deal appropriately with ‘activating events’ 
such as conflict with others, negative influences and emotionally 
testing situations  

● Think critically using evidence to avoid jumping to conclusions, being 
prejudiced, blindly following others and escalating conflict situations. 
Teachers and facilitators are trained in the techniques of ukrp in the 
United States. In a series of workshops, they then teach participants 
how to:  

● Take ‘a step back’ and look for evidence for their thoughts about a 
problem using the ABC – a three-step approach (activating event - 
belief - consequence) to help young people reflect on their 
emotional responses to problems  

● Put problems into perspective by looking at the worst and best 
possible outcomes as a way of mitigating the initial intensity of 
emotional responses  

● Communicate assertively and avoid aggressive and passive 
behaviour  

● Manage intense emotional reactions with relaxation skills  
● Dispel pessimistic thoughts with resilient thinking.  

 
Participants reported that they applied techniques they had learnt on the 
UKRP in ‘real-life’ situations both in and out of school:  
1. ‘This guy walked past me and swore at me. At first, I thought I would 

swear back. But then I asked why he did this, and I thought it might be 
because he’s not treated well at home or something. All I said to him 
was that I feel sorry for you and then he walked off.’ (participant) 

0. Dissolving Boundaries  

This project was selected as a case study because it highlights a teaching 
approach that aims to use the curriculum and Information Communication 
Technology (ICT) to break down barriers between communities that have 
had long-standing and bitter grievances against each other and build 
greater understanding of and resilience to extremism among young people. 
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The aim of Dissolving Boundaries is to promote cross-border links and 
understanding. This is achieved through collaboration between two 
partner schools per project (one from Northern Ireland and the other from 
the Republic of Ireland) in educationally valuable curricular work that 
requires the use of ICT.  

The project is underpinned by work from social psychologists, in particular 
the contact hypothesis14 and the ‘group identity’ model15. The latter 
shows that, when two groups are encouraged to work cooperatively and to 
think of ‘we’ (as opposed to ‘them’ and ‘us’), contact significantly reduces 
prejudice. 

Teaching staff emphasised the ‘natural’ way in which pupils were brought 
together. They believed that the messages to the pupils of collaboration 
and cooperation were more powerful for being implicit. Pupils reported 
increased awareness and tolerance of pupils from the other side of the 
border:  

‘Before we sort of judged them like because they were from a different 
place and they liked different things ... we thought ‘Oh goodness, what 
will we do? They’re going to be so different’. But in reality, they really 
weren’t.’ (participant)  

The schools in which the Dissolving Boundaries work was observed as part 
of this case study were Strandtown Primary School, Belfast, Bloomfield 
Collegiate School, Belfast and Ballyclare Secondary School, Ballyclare 
 
 

0. Tools for Trialogue  

Tools for Trialogue (TfT) is a workshop based on reading and discussing 
passages from Jewish, Christian and Muslim scriptures. The project was 
selected for the research as an example of educational inter-faith 
collaboration. The aims of TfT are to:  

● Help young people recognise that they have complex, multiple 
identities  

● Enable participants to understand the variety of interpretation that 
becomes possible when religious texts are discussed openly  

● Improve ‘faith literacy’ and young people’s understanding of 
religious texts and their relevance to contemporary life  

● Explore differences and similarities between beliefs and common 
values – between the three abrahamic faiths, with the broader aim 
of allaying fears about the religious ‘other’  

● Develop ‘empathy skills’ among young people, that is, the capacity 
to understand what someone else is saying without necessarily 
agreeing with it.  
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The workshop is run by facilitators of the three Abrahamic faiths of 
Judaism, Christianity, and Islam. They engage participants in the study of 
key excerpts from the Torah, the Bible and the Koran that refer to issues in 
‘modern youth culture’ (for instance, the issues of dress, adornment, and 
modesty). Participants are asked for their interpretations of the different 
texts. The facilitators, as part of the response, explain how the given 
scriptural message is practiced, that is, how it impacts on behaviour and 
ways of living.  

Participants reported that they enjoyed being taught by representatives of 
each faith, and the inter-faith approach:  

‘It was good to talk to someone from that religion, rather than a teacher 
that might not be religious ... It was good to hear what they believe in 
and why, rather than hearing from someone who just knows about the 
religion.’ (participant)  

‘It was interesting to see the similarities and differences between the texts.’ 
(participant) 
 
 
0. BELGIUM - VISÉ, LIÈGE - EPTO TRAINING 
AMO RESILIENCE 
The non-profit association ‘Reliance’ offers activities on Wednesday 
afternoons for teenagers or young adults lacking social benchmarks. The 
youngsters participate in these activities on a voluntary basis, and they are 
offered in their schools or as a residential training course of 3 to 5 days. The 
group training allows each participant to work on him/herself to better 
approach the other and to establish more qualitative relationships 
differently. 
 
EPTO: understanding the other by reflecting on oneself 
The EPTO training aims to prevent discrimination in its various forms, 
through group dynamics exercises conducted in a few hours or days. 
Three steps are systematically used: 

● The establishment of solid foundations, composed of exercises to 
create a safe atmosphere. 

● The reflection on identity, ensuring self-reflection and reflection of 
the relationships with others. 

● The management and the acceptance of differences. 
These phases are composed of several playful and inclusive exercises; Some 
exercises are more reflexive while others are more physical. 
After two hours the change is already perceptible and an evolution in the 
group atmosphere, their knowledge and relationships knowledge can be 
observed. Imagine what the effects are of 5 days of residential training! 
Human beings feel that a climate of respect and active listening allows 
them to go beyond what they usually share in a group. For many teenagers, 
discovering safe group activities is a new experience. 
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They can finally say what they want and show themselves as they really are 
in front of others. They dare to assert their fears, their desires, and their 
values; they are encouraged to express their feelings without fear of being 
mocked. For this the project uses a relational, emotional as well as a 
spiritual approach. 
Concretely, the group participates in exercises where they can move and 
speak; a debriefing on their experience follows the exercise so the group 
can express its feelings. The training starts with a group activity with some 
physical activities and then includes more reflexive, emotional or spiritual 
aspects. The exchanges are rich, and participants’ behaviours evolve 
throughout the training. The facilitator must be slightly in the background, 
allowing participants to be in the centre; he sets 
the framework of the exercise, gives instructions and guarantees the good 
execution. Then the facilitator asks everyone about their comments, 
facilitates the discussion and ensures this is done in a respectful way. The 
facilitator does not have the role of an adult/teacher who transmits his 
knowledge and shares his experiences with unknowing children who must 
listen. The facilitator handles from a perspective that is new and often 
unknown to the adolescent public. 
The personal reflection carried out by each young person in connection 
with the group is ultimately very close to the identity development of any 
individual who, in contact with others, is gradually defined and learns to 
know himself. The exercises allow the participant to reflect on himself, his 
fears, his expectations, his interests, his skills, the groups he belongs to, his 
family, the place he lives in, his values, his mental representations, ... By 
having an exchange on these various elements, he will gradually refine his 
identity reflection. Through some exercises, especially those related to 
migration, they realise the richness of their origins and are given the 
opportunity to discuss with other young people, some of whom have 
maybe never migrated more than 10 km. 
We know that a lack of understanding of life and the difficulties among 
some young adults to form their identity are a fertile ground for violent 
radicalisation. However, the current social context (16% of young Walloons 
aged 15 to 25 are unemployed and uneducated, on a European level the 
rate is 12%) encourages desocialisation and low self-esteem. It is therefore 
not surprising that in this European context some young adults seek to 
reinforce their identity elsewhere and in particular for a small minority in 
violent and extreme acts. In the case of violent radicalism, it is obvious that 
some young people who are recruited elsewhere by extremists, are not 
aware of the manipulation they are subjected to. It is high time that 
educational systems promote means to activate self-awareness, identity 
reflection, resilience-building and fight against all forms of discrimination. 
 
 
0. FRANCE - LAISSE TON EMPREINTE 
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Driven by a desire for change, ‘Laisse ton Empreinte’ carries out field 
surveys on sensitive social issues (education, health, parenthood, youth ...) 
in order to draw innovative, accessible and user-friendly teaching tools that 
allow professionals, the general public and institutions to move forward 
together. And it seems to be working! 
The objectives are: 
• To create a dynamic of change in a territory in link with all the actors; 
• To develop thematic tools that offer an original vision (often unexpected) 
of the subject, and which correspond to real needs on the ground, ensuring 
that they are given a universal 
dimension.  
• To transfer these tools to other fields (dissemination, awareness, 
training,...). 
The project aims at restoring self-esteem, changing the looks, the practices, 
generating collective intelligence, recreating links, reconciling, helping feel 
useful, being an actor, … 
The methodology used is the following: 
• Individual meetings that lead to the expression of a free, authentic 
dialogue. 
• The co-construction of resources that allow the actors to move forward 
together and concretely on the subject. 
• The sharing of the tools in order to disseminate them in new territories. 
More concretely, ‘Laisse ton Empreinte’ organises workshops for parents, 
professionals on subjects such as school dropout, the valorisation of life 
stories etc. 
 
 
0. Think Project 

The Think Project in Swansea (UK) is an educational programme aimed at 
individuals with a higher risk of far-right extremism. In a 3-day course, 
participants discuss and reflect on diversity issues and their own attitudes 
and views, engaging in open dialogue as well as experiential learning. The 
Think Project employs a non-criminalising approach, listening to their 
concerns and exploring the experience and information underlying their 
negative attitudes. After the course, participants are encouraged to engage 
in intercultural interaction, such as volunteering in a refugee charity. The 
project has proven to be able to transform young peoples’ worldviews and 
thinking about diversity and societal change. 
0. Centre for the Prevention of Radicalisation Leading to Violence in 
Montreal (Canada) 

The Centre for the Prevention of Radicalisation Leading to Violence in 
Montreal (Canada) works with young people holding extremist attitudes by 
taking a “social reintegration approach”, promoting resilience and 
community cohesion. Next to direct support for individuals and their 
families through counselling, the Centre also provides training for 
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practitioners, conducts research and engages the community through 
awareness raising campaigns or education on the issue of radicalisation. 
The campaign “What if I was wrong? When we talk, we learn!” raises 
awareness and encourages young people to develop critical thinking skills 
to protect themselves against extremist discourses. The campaign consists 
of various activities, workshops and projects, such as an art competition 
based on the five “campaign themes” (“I don’t fit in here”, “one vision for 
all”, “us against them”, “that’s none of my business”, “they’re all the 
same”). The winner receives a grant of 1000 CAD from the Centre and the 
Canadian Commission for UNESCO presents their art work at a UN 
conference. The campaign has reached 72 municipalities across Canada 
and 542 high schools. For more information on the campaign’s activities, 
see: http://etsijavaistort.org 
0. STORY MAKERS: MANY VOICES MANY LIVES 

STORY MAKERS project focuses on enabling youth workers to use the 
power of story-making to engage and work with socially excluded young 
people, equipping them with resilience, confidence, self-esteem and life 
skills. It aims to foster the inclusion and employability of young people with 
fewer opportunities, through the promotion of quality youth work Through 
the project youth workers will increase their skills to engage socially 
excluded young people, young people’s creativity and initiative will be 
stimulated, motivating them about their future while they become aware 
of services, support networks, and means of accessing qualifications for 
further education and/or employment. The partnership consists of 
organizations from the UK, Cyprus, Portugal and Poland. The project is 
funded by the Erasmus+ programme for the period 2020-2022. 
 
Sources: https://www.synthesis-center.org/projects  
 
 
0. NEUEYT 

NEUEYT project is run by HUB Nicosia. It aims at developing a framework 
of blended initiatives for the enforcement of active citizenship and 
democratic participation among youngsters 16-20, particularly 
underrepresented in policy making decisions, with regard to those living in 
remote/rural areas. A special attention will be given on the digital approach 
of the newly developed participation processes to reduce the gap among 
the invisible youth. In order to achieve that and to promote this result, the 
project will start collecting the excellences of e- democracy in Europe 
identifying their features, it will create 4 core initiatives in the above-
mentioned common Framework and test them at partner country level, 
thus already activating youth and putting them in relation with policy 
makers. Finally, the project will edit Recommendations/guidelines for 
policy makers and stakeholders to valorise the democratic initiatives of 
youth. An international laboratory and the mobility of youngsters and 

http://etsijavaistort.org/
https://www.synthesis-center.org/projects
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policy makers will support, through engagement, the quality impact of the 
deliverables.  
 
Source: https://www.facebook.com/neueyt.youth/  
 
 
0. ART HUBS  
ART HUBS is run by SYNTHESIS. It aims to use and exploit positively the 
results of previous projects so as to make their application wider 
throughout the EU, and so as to ensure a European dimension, while also 
enhancing the equal opportunity of participation of young people with 
fewer opportunities through tools that will allow them to participate 
without difficulties. Art forms like music, dance, theatre or street art, play 
a vital role in integration and inclusion processes in society. In particular, 
young, marginalised people, who often face a range of difficulties, can 
benefit from participating in art and culture activities. For young migrants 
and refugees, who are dealing with stereotypes and discrimination, 
trauma, a new language and no sense of belonging, participative arts can 
be an instrument that helps overcome these challenges. It can positively 
contribute to their self-image, enhance their resilience and their autonomy 
and give them a sense of identity. The result of the project is the 
establishment of this support system to youth in partner countries that 
consists of a number of different stages. 
 
 
0. RISE 
RISE is a project run by SYNTHESIS, which has a primary objective to create 
a framework where young people feel safe in the online communities 
through developing and promoting methodologies and services to prevent 
and combat the risks and implications of digitalisation, and especially of the 
social media exposure of young people. RISE establishes a three-way 
approach, which includes the following sub-objectives: 1. A methodology 
designed to address the needs of young people in the framework of 
digitalisation and especially of social media in the age of the COVID-19 
pandemic 2. An educational game for young people aiming to reach young 
people and prevent and mitigate risks of social networks. 3. A Capacity 
Building programme for Youth Workers and Youth Trainers aiming to help 
them to build capacity when dealing with risks of young people in social 
networks, especially in the COVID-19 age. This multi-layered but direct 
approach offers youth workers/trainers a hands-on experience of risks of 
digital platforms and supports them to build capacity to deal with such risks 
in the online communities; while it offers young people a user-friendly 
game that will demonstrate the risks in an interesting way and educate 
them to avoid, prevent and mitigate them. 
 
 

https://www.facebook.com/neueyt.youth/
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0. BYE POLARITIES 

BYE POLARITIES is run by SYNTHESIS, in Cyprus. It aims to sensitise pupils 
to increasing polarisation in politics and society, to train them in dealing 
with polarisation, and to win students over as ambassadors for a united 
Europe. In order to achieve this overarching goal, the following sub-goals 
were defined:  

● To generate a general overview of the increasing polarisation in 
Europe - especially from the perspective of the target groups of 
pupils aged 12-16 and teachers in secondary education.  

● To develop a didactic concept that is innovatively and reflectively 
tailored to the target group and enables playful learning on several 
levels.  

● To develop teaching and learning materials that holistically address 
the increasing polarisation in politics and society.  

 
 
0. HYPER 

The project is run by CARDET, a training centre in Cyprus. Hyper wishes to 
contribute to tackling the ongoing threat of violent extremism in Europe by 
developing an understanding and responses to the youth radicalization 
processes and approaches that feed it. The project will work towards the 
design and production of a full suite of educational resources that show the 
process of radicalization in action. These resources will focus on 
demonstrating how radicalisation can happen on the most popular digital 
and social media platforms where today’s young people hang out and 
where many are at their most vulnerable. To accompany these simulation 
resources the project consortium will develop a peer training programme 
for young people interested in being credible voices against radical 
extremist rhetoric and actions. To support these youth professionals HYPER 
will develop bespoke in-service and induction training programmes to 
enable them to extract the maximum benefit from the full range of 
proposed tools. 
Sources: https://hyper-project.eu/ 
0. Other activities that combat stereotypes: 

● The Abraham Group in Lyon is a good example for encouraging 
dialogue between people of different faiths and promoting 
knowledge and understanding about one another’s faiths. The 
group, for example, hosts a radio broadcast, where young peoples’ 
views of their own faith and the faiths of others are openly 
discussed. Following the Charlie Hebdo attacks, they set up a 
discussion group in response to a strong need to express concerns; 
this led to the adoption of a joint declaration against all attempts 
to categorise people, dehumanise them or divide them, etc.  
The Abraham Group is a department of the Youth and Culture 
Centre (MJC) in La Duchère. The Youth and Culture Centre is a 

https://hyper-project.eu/
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meeting place for young people and local stakeholders.  It is mostly 
funded by the City of Lyon under an agreement covering its entire 
term (five years); the remainder of the budget comes from the 
central government, with a small amount being covered by the 
centre itself, which uses the profits from its own activities. 
Website: https://mjc-flers.fr/  

● In 2018, the city of Lutsk, Ukraine, organised an open public 
discussion titled “Ask the Muslim”, aiming to clarify and educate 
about Islam and the Muslim world and to reduce stereotypes. The 
spiritual leader of the Ukrainian Muslims Sheikh Sayid Ismagilov, 
the Ukrainian translator of the Quran Mikhail Yakobuvich, and the 
city community, including Muslims were invited. During the 
discussion, the essence of many controversial Surahs of the Quran 
was interpreted; consequently, many prejudices about Muslims 
and their religious principles were demolished. Here are some of 
them: the Quran does not justify violence; does not call for attacks 
or murders of “kafirs"; does not encourage humiliations or 
contempt for women; the Muslims respect the laws and 
sovereignty of their country of residence. 
The event also served as a platform for establishing a closer contact 
among the locals and the Muslim religious community "Rahma" in 
Lutsk, as well as for considering opening the first mosque in Lutsk 
in the nearest future. 
More information:  https://www.volyn24.com/news/95819-u-
lucku-prezentuvaly-koran-u-perekladi-na-ukrainsku-video and 
https://www.coe.int/en/web/interculturalcities/-/increasing-
awareness-about-islam-and-reducing-anti-muslim-stereotypes  

● “Positive Islam” is an initiative implemented in Fribourg 
(Switzerland) by the Swiss Centre for Islam and Society in 
collaboration with the Fribourg Association Frislam (an association 
of young Muslims). “Positive Islam” is a community of young 
bloggers engaging in the debate about radicalisation and diversity 
through articles, drawings and videos. The community consists of 
Muslims as well as non-Muslims and is therefore a good example 
of combating the negative discourse on Islam without 
strengthening the categories of Muslims and non-Muslims, but 
rather creating unity between those holding common values. 
More info: https://www.unifr.ch/szig/fr/  
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Learning Activities 
 
Each Module is divided in Units. For every Unit, unique activities are created and planned. 
The main type of activities the platform can support are free text answer, multiple choice quiz, single 
choice, true-false quiz, and checklist. 
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